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1.  Organization of Certificate in Disaster Preparedness and Emergency 

Management  

 

Program Background 

The Certificate in Disaster Preparedness and Emergency Management (DPEM) at the University 

of Hawai’i-West O‘ahu (UHWO) was approved by the University of Hawai‘i (UH) Board of 

Regents (BOR) in Fall 2002, subject to BOR policy on provisional academic programs.  In the 

wake of 9/11, the program was developed based on Federal Emergency Management Agency 

guidelines.   The UHWO Division of Public Administration offered the first DPEM certificate 

program courses in Spring 2003.   

In the intial planning stages of the DPEM certificate, the UHWO faculty consulted with the 

Emergency Management Institute in the Federal Emergency Management Agency (FEMA) and 

developed the certificate curriculum with attention to their recommendations. Ongoing 

consultation with FEMA and other agencies has been a priority for the program and has 

resulted in a timely and relevant collection of six courses that comprise the DPEM certificate.  

The certificate can be taken on a stand-alone basis by professionals already in the field or as part 

of a larger undergraduate degree program at UHWO in such areas as Public Administration, 

Business Administration, and others. Accordingly, the DPEM certificate promotes workforce 

development by preparing students to find jobs or to move up in their present positions in the 

disaster preparedness and emergency management fields.  A list of government agencies that 

employ DPEM graduates and current students can be found in Appendix C. 

The program is the first and only, undergraduate, stand-alone DPEM certificate program in the 

State of Hawai’i. Many of the non-traditional students pursuing the certificate are already 

employed by various government agencies tasked with disaster preparedness and emergency 

management, and as a result of their studies, these students gain the skills and knowledge to 

enhance their performance effectiveness.  These individuals have work experience, but may not 

have a college degree. The DPEM certificate program gives them the credentials they need for 

increased employability. In addition, the employers of many graduates recognize the certificate 

as a criterion for employee advancement. Traditionally,  students choose to add the certificate to 

whatever current degree they are getting, as a way to increase their employability. A list of 

agencies that employ graduates and students currently in the field can be found in Appendix C. 

The UHWO DPEM Certificate promotes workforce development by preparing students to find 

jobs or to move up in their present positions in the disaster preparedness and emergency 

management fields. In addition, since most of the students are already in the field, students 

appreciate the online education that the certificate provides. 
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A survey of UHWO DPEM Certificate current students and graduates conducted in Fall 2012 

and again in Spring 2014 revealed that “…most students (75%) feel that the DPEM certificate 

will help them in their future career and another 65.6% feel that they are prepared for a disaster. 

A sizeable group of respondents (34.4%) stated that the DPEM certificate will help them in the 

current career. “ 

Emergency management is becoming more complicated and demanding. The numbers and 

consequences of both natural and man-made disasters are increasing, and public- and private-

sector agencies are being taken to task for failing to mitigate or prevent the effects of those 

disasters. Employers are looking for emergency management professionals who understand the 

political and socio-economic nuances of disasters, as well as how to write a continuity of 

operations plan and maintain an emergency operations center.   

The emergency management profession requires not only agency based on-the-job training  and 

experience, but also education. Even if you already have training and experience, it will be 

harder to follow the traditional path of a lateral move from a response organization into 

emergency management without a college degree and/or an academic based certificate. 

According to Daryl Spiewak, the emergency, safety and compliance program manager for the 

Brazos River Authority in Waco, Texas. “On the practical side, a degree gives you exposure to 

areas you don’t have experience in and gives you an immersion into the field without going 

through the years of hard knocks and learning it all the hard way. It means you are more up-to-

date on current policy, theory and regulations than someone with just experience and an 

emergency management degree can significantly shorten the learning curve most emergency 

managers went through to get where they are today.” (From Best Careers: Emergency 

Management Specialist, By Henry Clay Webster, US News and World Report, Dec. 6, 2013)  

In the unpredictable world of emergency operations, conditions change rapidly as does the 

knowledge needed to lead the response. Whether responding to hurricanes, terrorist attacks, or 

hazmat spills, officials need the tools and information to establish command and control, 

coordinate communication, evacuate citizens, and execute clean-up operations to protect 

human and wildlife populations and natural resources. 

Employment of emergency management directors is projected to grow 18 percent in health care 

and social assistance and 22 percent in the professional, scientific, and technical services 

industries from 2012 to 2022. Projections by FEMA support the increased need for disaster and 

emergency managers in Hawai’i, especially in seaport and airport security and natural 

disasters. According to Homeland Security Today (10/22/2013), an independent news source 

providing analysis on homeland security affairs, the Department of Homeland Security (DHS) 

is poised to become the largest governmental employer, with the greatest need for professionals 

with expertise in public policy, emergency management, criminal justice, public safety and 
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homeland security.  More recently,  on May 15, 2014,  Government Management Daily  reported 

that governments across the nation gained 15,000 jobs overall in April, with localities adding 

17,000 positions and  states adding 1,000 jobs according to the latest employment numbers from 

the Bureau of Labor Statistics. It was the third consecutive month of overall job growth in the 

public sector. In 2013, members of the House Committee on Transportation and Infrastructure  

introduced the first ever reauthorization of the Federal Emergency Management Agency 

(FEMA) to improve emergency management capabilities, modernize and strengthen critical 

components of our preparedness and response system and support emergency response 

personnel.  

Emergency management is a growing profession and is projected to continue growing at a rate 

of 20 percent or more, according to O*NET OnLine (created for the U.S. Department of Labor) 

2012, which rates emergency management specialists as a “bright outlook occupation” in the 

labor market. The effects of the September 11 attacks still reverberate through both public- and 

private-sector organizations. As a result, they have been willing to spend more on emergency 

management.  As a result, the Bureau of Labor Statistics expects employment to grow by 2,800, 

or 22 percent by 2018. (Bureau of Labor Statistics, 6/28/2013)  

The Certificate Program in Disaster Preparedness and Emergency Management (DPEM) began 

in Fall 2003. In spite of the nagging lack of resources, the PUBA faculty, students and programs 

have been able to overcome these and other obstacles to continue to grow, perform well and 

meet the challenges and changes in the student demographics and workforce in the 21st 

century. This is reflected in the PUBA DPEM Certificate program, which has been the fastest 

growing UHWO certificate program, and the continued success of Senior Practicums and 

experiential partnerships with Federal, Hawai‘i State, Honolulu City and County and other 

non-profit agencies. 

Program Objectives 

The objectives of the DPEM certificate program are:   

 To offer a stand alone DPEM certificate program to address the state’s growing 

workforce demand for certified professionals in the fields of disaster preparedness and 

emergency management. 

 Provide access to this training for primarily nontraditional, working students on O‘ahu 

and the neighbor islands. 

 Prepare students with the essential skills and knowledge required for entry into the 

growing field of disaster and emergency management. 

 Enhance the qualifications of students already employed in the field for more effective 

job performance and career advancement. 
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These objectives support:  

 

 UHWO’s mission to provide access to higher education by serving professional, career-

related, and applied fields, based on state and regional needs. 

  The UHWO Academic Development Plan 2008-2015, which emphasizes workforce 

development and accessible education. 

  The UHWO Strategic Plan 2012-2016’s emphasis on providing high quality academic 

programs in emerging growth fields, expanding distance education opportunities, and 

providing comprehensive support services to nontraditional and underrepresented 

students.  

  The UH Strategic Plan is to increase access to higher education and to prepare students 

to enter the workforce in a knowledge/technology-based economy. 

The DPEM certificate program meets its objectives through a curriculum that provides relevant 

academic training and workforce development, online course delivery, and student advising 

and academic support services. 

Learning Outcomes 

 

UHWO Learning Outcomes: 

 Written communication: demonstrate clear and effective writing for an intended 

audience.  

 Oral communication: demonstrate clear and effective speaking skills when 

communicating with an intended audience.  

 Quantitative Literacy: apply mathematical reasoning to obtain accurate results in solving 

problems.  

 Global and indigenous perspectives: analyze issues from multiple cultural perspectives 

to articulate an understanding of the interconnectedness of local and global issues.        

 Critical thinking: demonstrate critical thinking skills by applying knowledge, 

technology, and information to solve problems and make decisions in socially 

responsible and ethical ways.  

Division of Public Administration Learning Outcomes:  

 

 Demonstrate written communication skills in the field of public administration. 

 Demonstrate oral communication skills in the field of public administration. 

 Demonstrate quantitative, technological and analytical skills necessary for problem 

solving in the field of public administration. 

 Identify international, global and local issues affecting the public and private sectors. 

 Demonstrate general management knowledge applicable to the field of public 

administration. 

 Exhibit knowledge of ethical and legal responsibilities of organizations and society. 
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Certificate in Disaster Preparedness & Emergency Management Learning Outcomes: 

 Demonstrate proficiency in understanding the central concepts of disaster and 

emergency management and policy, 

 Analyze and provide solutions to disaster and emergency problems, and policy and 

ethical dilemmas through written communication skills, 

 Demonstrate proficiency in using critical thinking skills necessary for responsible 

administrative, managerial and leadership positions in disaster and emergency 

management organizations. 

 

Curriculum 

The DPEM certificate is a stand alone credential requiring completion of an 18-credit 

cluster of six three-credit courses aligned with the Federal Emergency Management Agency 

Institute (FEMA’s Higher Education Project) (see 

http://training.fema.gov/EMIWeb/edu/collegelist). 

 

The six required courses are offered in two modes: online and in-person. Neighbor island 

students taking DPEM certificate courses receive the same priority for registration in those 

courses as do DPEM concentration students and Public Administration students. DPEM courses 

also make up part of the cluster of required and elective courses taken by students pursuing a 

Bachelor of Arts in Public Administration with a concentration in DPEM and may be used as 

electives for concentrations in General Public Administration and Justice Administration.  

 

The General Public Administration concentration requires six upper-division PUBA courses, 

which may include courses from the DPEM certificate program curriculum. The Justice 

Administration concentration includes one required three-credit course (PUBA 409, Legal 

Foundations), plus an additional five courses from a list of PUBA courses, two of which may be 

selected from the DPEM certificate program curriculum. 
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Table 1: Required Courses for the Certificate in Disaster Preparedness and Emergency 

Management (all courses are 3 credits) 

Course Title & Course Description 

PUBA 411 

Emergency Management and Disaster Preparedness 
This course examines emergency management, planning and response techniques.  Emphasis is 
placed on effective training and coordination of medical facility personnel, public and non-profit 
agencies, and the military to deal with a variety of human-made and natural events. 

PUBA 460 

Environmental Policy Planning and Administration 
This course focuses on the organization of government agencies in the formation and 
implementation of public policy on environmental issues.  Assessment questions, laws and 
regulations, and the role of public participation are covered.  Also covered is environmental 
management as it relates to both private and public sectors. 

PUBA 461 

Social Dimensions of Disaster Response 
This course is an overview of empirical versus theoretical approaches; human behavior in 
disaster, myths and reality; group disaster behavior; community social systems and disaster; 
cultures, demographics and disaster behavior distinctions and model building in sociological 
disaster research. 

PUBA 462 

Disaster Recovery and Business Continuation 
Tis course is intended for novices in business continuity and disaster recovery planning.  Topics 
include business continuity planning; recovery of information and communication systems; the 
purpose, goals and objectives of plan development; and initial response to catastrophic events. 

PUBA 463 

Disaster Recovery and Hazard Mitigation 
This course includes discussion of household, organizational and community recovery from 
disasters in the context of mitigation activities to reduce vulnerability to disasters.  Recovery 
policies, processes, and outcomes are examined at the local, state, and federal levels.  Issues 
related to local adoption of mitigation measures are considered.  The course addresses chemical 
properties of hazardous materials and wastes; local requirements for their handling, storage, 
transportation, and disposal; and methods of protecting employees, facilities, and the 
community. 

PUBA 464 

Terrorism and Emergency Management 
This course identifies domestic and international terrorist organizations; analyzes their 
objectives and tactics; and examines the law enforcement and military responses.  Topics 
include biological, chemical and nuclear terrorism; cyber terrorism; and assessment of the level 
of preparedness of the US. 
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Table 2: Curriculum for DPEM Certificate and PUBA Concentrations  

Course CR Title 
DPEM  

Certificate 

PUBA Concentrations 

DPEM 

PUBG 
General 
Public 
Admin 

JAD 

Justice 
Admin 

HCAD 
Health 
Care 

Admin 

PUBA 411 3 
Emergency Management and 
Disaster Preparedness 

Required Required Elective Elective Elective 

PUBA 460 3 
Environmental Policy Planning 
and Administration 

Required Elective Elective  
 

PUBA 461 3 
Social Dimensions of Disaster 
Response 

Required Elective Elective Elective 
 

PUBA 462 3 
Disaster Recovery and 
Business Continuation 

Required Elective Elective  
 

PUBA 463 3 
Disaster Recovery and Hazard 
Mitigation 

Required Required Elective  
 

PUBA 464 3 
Terrorism and Emergency 
Management 

Required Required Elective  
 

 

Frequency of Course Offerings  

Students pursuing the DPEM certificate are primarily nontraditional, part-time students. There 

has been a steady increase in UHWO PUBA certificate students, and students who already have 

a degree who pursue the DPEM Certificate to improve their marketability in seeking 

employment. Students taking six credits per semester, in a combination of online and on-

campus classes, can complete the program in three semesters. Students choosing to take nine 

credits per semester can graduate in two semesters (one academic year).  

Table 3: Required Courses Offered by Semester 

PUBA 411 Emergency Management & Disaster Preparedness 

PUBA 460 Environmental Policy Planning & Administration 

PUBA 461 Social Dimensions of Disaster Response 

PUBA 462 Disaster Recovery & Business Continuation 

PUBA 463 Disaster Recovery & Hazard Mitigation 

PUBA 464 Terrorism & Emergency Management 
. 

Number of sections per term 
 

Course 
Spr 
03 

Fall 
03 

Spr 
04 

Fall 
04 

Spr 
05 

Fall 
05 

Spr 
06 

Fall 
06 

Spr 
07 

Fall 
07 

Spr 
08 

Fall 
08 

Spr 
09 

Fall 
09 

Spr 
10 

Fall 
10 

Spr 
11 

Fall 
11 

Spr 
12 

Fall 
12 

Spr 
13 

Fall 
13 

Spr 
14 

PUBA 411 1 1 1  1 1   1 1 1 1 1 1 1 1 1 1 1 1 2 2 1 

PUBA 460   1    1  1  1  1 1 1 1 1 1 1  1 1 2 

PUBA 461  1  1 1 1  1  1  1 1 1  1  1 1 1 1 1 2 

PUBA 462 1  1  1  1  1  1 1 1   1 2 1 2 1 1 1 1 

PUBA 463  1  1  1  1  1 1 1 1  1 1 1 2 1 1 1 1 1 

PUBA 464  1  1      1    1 1 1 1 1 1 1 1 1 1 
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Admissions 

Students applying for admission to the DPEM certificate program must meet the UHWO 

admissions policy applicable to all students. Students may only be admitted to the program in 

the Fall or Spring, but they may begin taking courses in any term. Students without a 

background in the field are strongly encouraged to take PUBA 102, Introduction to Disaster and 

Emergency Management.  

 

Academic Advising and Support 

Student Services Academic Advisors provide students with general academic advising and 

basic counseling services. Upon admission, all students are assigned a faculty advisor, selected 

according to their area of study. Faculty advisors provide students with information on 

academic programming, career and professional development, and graduate program 

admissions. 

 

When possible, recruitment and admissions specialists, academic advisors, and faculty 

members offer informational sessions and workshops at designated sites on the neighbor 

islands to assist distance education students with in-person help. Course registration for all 

students is completed online, a particular convenience to neighbor island and nontraditional 

students. Neighbor island students may also purchase textbooks online from the UHWO 

Bookstore.  

 

Students enrolled in the DPEM program are also provided academic support, both on-campus 

and online, by the UHWO Library, No‘eau Center, and by Computing Services. Students 

engaged in research may access the library’s extensive electronic databases. In addition, 

librarians are available by telephone, email or the library’s online chat program to assist 

students in identifying appropriate resources and to access them electronically. 

 

The No‘eau Center provides tutoring in writing, math and statistics, both in-person and online, 

using email and the Blackboard Collaborate conferencing system. The center also offers 

academic workshops on topics such as time management, note-taking and test-taking. Students 

may email the UHWO IT Service Center for general assistance on UHWO course related 

technology questions.  Many instructors will also use the Laulima course management system, 

and ITS offers links to online tutorials. 
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2.  Assessment of Student Learning 

Certificate learning outcomes are aligned with the Bachelor of Arts in Public Administration 

learning outcomes as well as institutional learning outcomes. This is especially beneficial for 

students who want to acquire the certificate on their way to a bachelor’s degree in one or more 

of the Public Administration concentrations. The progression from introductory to advanced 

levels are identified and illustrated for core and elective courses in the certificate in DPEM. 

Specifically, assessment of student learning is based on combined evaluative methods, which 

may include weekly discussions, written analyses of assignments or case studies for particular 

course topics, depending on the embedded assessment assignments for the class. In addition, 

the administrative practicum provides an opportunity for a cumulative assessment of learning 

outcomes through combined measures of student critical thinking skills, written 

communication skills and demonstrating proficiency in knowledge of core concepts in public 

administration, disaster preparedness emergency management, and ethics through the 

interaction of global, local and national levels to provide solutions to problems. 

 

Table 4 illustrates how courses in the certificate program are aligned with the learning outcomes 

of the Division of Public Administration. 

 I=Introduced, coverage through 1-2 course topics, assessed through quizzes and 

tests, assignments/case studies  

 E=Extended, coverage through 3-5 course topics, assessed through quizzes and tests, 

assignments/case studies, 3-5 weekly colloquy/discussions on discussion boards  

 A=Advanced, coverage through 6 or more course topics, assessed through tests and 

midterm/final exams, analyses of topics through written assignments, case studies, 6 

or more weekly class discussions/presentations/discussion board discussions 
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Table 4: Assessment Matrix for the Disaster Preparedness and Emergency Management 

Certificate Learning Outcomes 

 
 
 

Course 

Program Learning 
Outcome:  
Demonstrate proficiency 
in understanding the 
central concepts of the 
disaster and emergency 
management and policy 
from local, global and 
international 
perspectives. 

Program Learning 
Outcome: 
Analyze and provide 
solutions to disaster and 
emergency management 
problems, and policy and 
ethical dilemmas 
through clear and 
effective communication 
skills. 

Program Learning 
Outcome:  
Demonstrate proficiency 
in using critical thinking 
skills necessary for 
responsible 
administrative, 
managerial and 
leadership positions in 
disaster and emergency 
management 
organizations. 

PUBA 411  
Disaster Preparedness and 
Emergency Management 

E-weekly discussions and 
analysis of case studies 

I-analysis of case study 
assignments 

A-weekly discussions, 
analysis of case studies, 
quizzes and tests 

PUBA 460 
Environmental Policy, 
Planning and Administration 
 

A-weekly discussions, 
written policy research 
paper and PowerPoint 
presentation, quizzes, 
and exams 

A-weekly discussions, 
written policy research 
paper and PowerPoint 
presentation, quizzes, 
and exams 

E-weekly discussions and 
analyses of debate 
topics, quizzes and 
exams 

PUBA 461 
Social Dimensions of 
Disaster Response 

E-weekly discussions and 
analyses of assignments, 
quizzes, and exams 

I-topic discussions/case 
analysis 

A-weekly discussions and 
analyses of 
assignments/case 
studies, quizzes and 
exams, essay, short 
answer and problem 
solving on quizzes and 
exams 

PUBA 462 
Disaster Recovery and 
Business Continuity 

E-weekly discussions on 
contemporary issues, 
written assignments 
discussing current issues 
and trends, quizzes and 
exams 

I-topic discussions E-weekly discussions and 
analyses of assignments, 
quizzes and exams 

PUBA 463 
Disaster Recovery and 
Hazard Mitigation 

E-weekly discussions on 
contemporary issues, 
written assignments, 
discussing current issues 
and trends, quizzes and 
exams 

A-weekly discussions, 
written research paper 
and PowerPoint 
presentation, quizzes 
and exams 

E-weekly discussions on 
contemporary issues, 
written assignments 
discussing current issues 
and trends, quizzes and 
exams 

PUBA 464 
Terrorism and Emergency 
Management 

I-case studies analyses, 
quizzes and exams 

E-weekly discussions, 
written assignments, 
quizzes and exams 

E-weekly discussions, 
written assignments, 
quizzes and exams 

PUBA 490 
Administrative Practicum 

A-daily log and 
summaries, presentation 
in PowerPoint, career 
portfolio and resume, 
mock interviews, 
professional meetings 

A-daily log and 
summaries, presentation 
in PowerPoint, career 
portfolio and resume, 
mock interviews, 
professional meetings 

A-daily log and 
summaries, presentation 
in PowerPoint, career 
portfolio and resume, 
mock interviews, 
professional meetings 
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Each course in the certificate program has a specific set of learning competencies developed by 

Public Administration DPEM teaching faculty. These criteria used to evaluate student 

performance, are delineated in the course syllabi and are closely aligned with the three DPEM 

certificate Learning Outcomes. Included in Table 5 is an example of alignment of course-specific 

learning outcomes for PUBA 411 with DPEM certificate outcomes.  

 

Table 5: Sample Alignment of a DPEM Certificate Course and Certificate Outcomes  

PUBA 411 Learning Outcomes DPEM Certificate Outcomes 

Be able to describe the historical evolution, 
nature and scope of the most common types of 
emergencies and natural disasters 

 
 
 
 
Demonstrate proficiency in understanding the 
central concepts of disaster and emergency 
management and policy 
 

Become familiar with the fundamental 
components of emergency/disaster master plans 
developed by the federal, state and local 
governments and medical authorities 

Understand the actual roles of the specific mix of 
public, private and nonprofit organizations that 
respond to emergencies and disasters 

Be able to explain how emergency/disaster plans 
are actually implemented, including the way in 
which the scope of response is decided 

 
 
 
Demonstrate proficiency in using critical thinking 
skills necessary for responsible administrative, 
managerial and leadership positions in disaster 
and emergency management organizations 

Become familiar with the content of training 
programs to prepare emergency/disaster 
response personnel to effectively respond to 
these events 

Understand the actual roles of the specific mix of 
public, private and nonprofit organizations that 
respond to emergencies and disasters 

Be able to assess the overall costs of emergencies 
and natural disasters in relation to the level of 
preparedness and rapid response 

 
Analyze and provide solutions to disaster and 
emergency problems, and policy and ethical 
dilemmas through written communication skills Become familiar with the content of training 

programs to prepare emergency/disaster 
response personnel to effectively respond to 
these events 

 

All DPEM certificate program courses follow similar strategies to identify and assess 

student learning outcomes. All syllabi reflect required division learning outcomes, institutional 

learning outcomes, and designated concentration learning outcomes. DPEM Public 

Administration faculty and the UHWO Faculty Senate Curriculum Committee meet regularly to 

discuss strategies and methodologies for increasing student success rates.  
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Student evaluations of courses and faculty are administered online at the end of each semester 

using the eCAFE system, and to encourage participation, laptop computers were made 

available to students in on-campus classes to complete the evaluations. The responses to PUBA 

461 and 462, two of the classes for the DPEM certificate, from spring of 2012 through summer 

2013 reflected student satisfaction to be between 67% and 86% in learning of factual material 

and gaining a good understanding of concepts/principles in the field.  

 

A number of DPEM certificate students obtain the certificate on their way to earning a 

baccalaureate degree in DPEM, which is part of the Public Administration Division. As a whole, 

Public Administration graduating seniors (AY 2008-2009) reported “high” to “very high” 

achievement (5.92 to 6.67 on a 7-point scale) in the management, leadership, ability to identify 

critical issues in organizations, ability to understand and manage personnel issues within 

diverse contexts, and critical thinking skills learned from their major in Public Administration, 

as set forth in the Table 6 (from 2008-2009 University of Hawai‘i–West O‘ahu Survey of 

Graduating Seniors at http://assessment.uhwo.hawaii.edu/ssa.html). 

 

Table 6: Student Self-Evaluation of Competency in Divisional Learning Outcomes for Public 

Administration Majors   (7 pt. scale, with 7 being the highest) 

Demonstrating critical thinking, research and communication skills 6.58 

Explaining the cross-cultural context of public and private institutions  5.92 

Managing diversity issues within an organizational framework  6.25 

Identifying major issues in today's public and private institutions  6.25 

Demonstrating the integrative knowledge, skills, and ethics necessary for 

leadership 

6.67 

Demonstrating the management, legal, ethical, and behavioral skills for 

effective job performance and career mobility 

6.58 

Note: In 2008-2009 there were 122 graduates from the Division of Professional Studies. Of 

the 122 graduates, 45 students (37%) majored in Public Administration. Of the 45 Public 

Administration students, 27% (12) completed the survey. 

 
The Divisional learning outcomes of the DPEM certificate program as shown in Table 6 are 

compatible with the sample course for PUBA 411 Emergency Management & Disaster 

Preparedness showing that the learning outcomes are aligned with the DPEM certificate, the 

Public Administration program, and the University’s learning outcomes.  In this way, a student 

who graduates with a Certificate in Disaster Preparedness and Emergency Management would 

have met the program’s learning objectives.   

 Demonstrate proficiency in understanding the central concepts of disaster and 

emergency management and policy (ILO4, DLO6, CLO1). 
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 Analyze and provide solutions to disaster and emergency problems, and policy and 

ethical dilemmas through written communication skills (ILO1, ILO4, DLO3, CLO2). 

 Demonstrate proficiency in using critical thinking skills necessary for responsible 

administrative, managerial and leadership positions in disaster and emergency 

management organizations (DLO4, CLO2). 

 

Written Communication. In the recent program review that the Division conducted, the faculty 

of the Public Administration division participated in a Written Communication assessment.  In 

the DPEM area, they found the students wrote at the middle to the upper end their rubric 

scoring range.  Faculty were provided diagnostic information about their student’s specific 

writing strengths and weaknesses. For example, though generally positive in all areas, purpose 

and sources/evidence were writing strengths for DPEM students.  

 

Mean rubric ratings for the Written Communication assessments completed in the 

area of Disaster Preparedness and Emergency Management. 
 

DPEM  
Rubric 
Dimensions  

Purpose Content 
development 

Genre Sources 

Evidence 

Mechanics 

Mean Score 
(range 1-3):  

1.8 1.7 1.7 1.8 1.6 

 

Critical Thinking. The mean rubric scores for the Critical Thinking assessment ranged from a 

low of 1 to a high of 3 on a 3-point scale starting at 0, providing useful diagnostic information. 

Given that the maximum on the scale applied was 3, even the lowest mean score reported was 

in the acceptable range.  

 

DPEM ranged between 1.0 and 3.0. The reason for lower scores in DPEM was based on selecting 

introductory courses for assessment rather than using advanced courses in this area. To present 

a more accurate picture of assessment for the learning outcomes of critical thinking, a 

recommendation would be to compare an introductory course with an advanced course. This 

would show the competencies gained by students for these learning outcomes.  
 

Critical Thinking Assessment (Rubric Scoring range 0-3) 
 

Rubric Dimensions  Ethical Analysis Application of 

Technology 

Logical Analysis 

DPEM  1 3 3 

In addition, the UHWO Faculty Senate has adopted the use of a peer course appraisal for both 

onsite and online courses, which are also used by faculty in the program to monitor and make 

improvements to improve the quality of teaching.  
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3. Program Efficiency 

 

The certificate in Disaster Prevention and Emergency Management is a very efficient program.  

The six courses required for the certificate also meet requirements and electives for other PUBA 

degrees, which gave stability to the nascent certificate program and pedagogical and financial 

robustness in its present stable and flourishing point. 

 

The certificate program has grown since its inception.  The number of students undertaking the 

certificate has tripled, and as the student population of UHWO continues its growth, it is 

expected that the DPEM certificate will also grow. (Please see Appendix A for the current cost 

ratio template/chart, which includes information on headcounts, annual SSH, direct and 

incremental program costs, revenue, program cost per SSH and instruction cost.)  

 

Table 7: Number of Certificate Students    

 AY 
2003-

04 

AY 
2004-

05 

AY 
2005-

06 

AY 
2006-

07 

AY 
2007-

08 

AY 
2008-

09 

AY 
2009-

10 

AY 
2010-

11 

AY 
2011-

12 

AY 
2012-

13 

AY 
2013-

14 

Fall 19 28 22 19 25 23 38 50 61 65 52 

Spring 23 30 18 23 25 30 43 56 60 57 47 

 

Table 8: Number of FTE course enrollments (SSHs divided by 15 students)  

 AY 
2003-

04 

AY 
2004-

05 

AY 
2005-

06 

AY 
2006-

07 

AY 
2007-

08 

AY 
2008-

09 

AY 
2009-

10 

AY 
2010-

11 

AY 
2011-

12 

AY 
2012-

13 

AY 
2013-

14 

FTE 29.4 25.2 26.2 25.4 45.4 44.8 47.8 70.4 75.2 66 73.4 

 

Table 9: Number of classes (sections) offered, fall semester 

 AY 
2003-

04 

AY 
2004-

05 

AY 
2005-

06 

AY 
2006-

07 

AY 
2007-

08 

AY 
2008-

09 

AY 
2009-

10 

AY 
2010-

11 

AY 
2011-

12 

AY 
2012-

13 

AY 
2013-

14 

# of Classes 7 6 5 5 8 9 8 12 12 12 15 

Enrollment 147 126 131 127 227 224 239 352 376 330 367 

SSH 441 372 393 381 624 672 654 999 1170 993 1101 
Average 
class size 

21 21 26.2 25.4 28.4 24.8 29.9 29.3 31.3 27.5 24.4 

 

The program is designed to support UH strategic planning, and UHWO academic and strategic 

planning, emphasizing increased nontraditional student access to higher education, balanced 

with the needs of traditional students. UHWO and the DPEM program achieve this objective by 

offering asynchronous online classes developed by faculty with expertise in the development 

and delivery of online classes; offering on-campus classes held during week days, evenings and 

weekends; and ensuring that students are supported by appropriate and accessible academic 
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and faculty advising, library, writing center and computing services. The compatibility of 

DPEM certificate program outcomes with its objectives is also demonstrated by the number of 

certificates conferred by the program annually. Since its inception, that number has steadily 

increased, with 187 graduates so far.  

 

Table 10: Number of Certificate Graduates Per Year 

 AY 
2002
-03 

AY 
2003
-04 

AY 
2004
-05 

AY 
2005
-06 

AY 
2006
-07 

AY 
2007
-08 

AY 
2008
-09 

AY 
2009
-10 

AY 
2010
-11 

AY 
2011
-12 

AY 
2012
-13 

AY 
2013
-14 

# of 
grads 

1 6 8 9 9 10 20 17 23 25 34 25 
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4. Adequacy of Program Resources 

 

In addition to normal university program support, program resources include support from the 

federal government. UHWO’s 18-credit certificate in Disaster Preparedness and Emergency 

Management (DPEM) has been chosen for such support because it meets the national standards 

established by the United States Department of Homeland Security (DHS) and the Federal 

Emergency Management Agency (FEMA) Higher Education project. The goal is to provide 

DPEM practitioners with a broad range of administrative skills and knowledge ideally suited to 

meet the critical needs of DPEM administrators. FEMA includes the UHWO program in its 

highly selective Annual Higher Education Directory of emergency management programs. The 

DPEM certificate is located in the directory under both Certificate and Distance Education 

Programs.  The directory is great recruitment tool and due to our DPEM listing in the FEMA 

higher education directory we receive an average of 20 inquires a month, some local but most 

from the mainland US and some international. DPEM faculty can also apply for grants for 

research as well as travel grants to annual meetings such as the one  Dr. Prizzia and a DPEM 

student attended, as  noted below in the report.  FEMA also has a website that provides free live 

on line seminars and job alerts. 

FEMA also provides access to Emergency Management Institute (EMI) materials, including 

courses and research, and provides financial assistance in the form of scholarships, travel 

expenses, plus room and board for DPEM certificate program students and professors to attend 

7-10 day EMI seminars, training and conferences at its headquarters in Emmitsburg, Maryland.  

For example, a DPEM student was invited and participated in an EMI seminar in the summer of 

2007. Dr. Prizzia also participated in a Summer Seminar and Conference held in 2006 after 

Hurricane Katrina and attended by Department of Homeland Security and FEMA directors; 

deputy directors of related federal departments of health, justice, social services; presidential 

cabinet members; and federally-supported flood insurance programs. The DPEM concentration 

program is also supported by practicums and internships sponsored by federal agencies and 

national and international organizations at their Hawai’i regional offices, along with county and 

state governmental agencies and community nonprofit organizations. For example, practicum 

sites include NCIS, FEMA, Hawai‘i Department of Homeland Security, Oahu Civil Defense, 

City and County Department of Emergency Management and the Queen’s Medical Center.  The 

DPEM certificate program also benefits from community support from leaders of relevant 

DPEM related government agencies. While certificate students are not required to do the 

practicum, many do take advantage of the opportunity and some have been hired by the 

organization where they have interned (See Appendix C for examples).  

 

The UHWO DPEM certificate program was invited in 2009 to be a member of the Academy of 

Critical Incident Analysis (ACIA), which has its headquarters at John Jay College in New York 
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City. The ACIA is a consortium of 13 member universities in the United States. Benefits of 

membership include monthly on-line lectures and symposiums from experts in DPEM for 

professors and students. Also, each year 2 representatives from each member university’s 

DPEM program are invited to participate in 5 day “round table” discussions held at John Jay 

College, with all expenses paid by ACIA.  

The DPEM certificate program has also benefitted from its affiliation with the Pacific Disaster 

Center (PDC), headquartered on Maui and managed by the University of Hawai’i under a 

cooperative agreement with the Office of the Undersecretary of Defense (policy). PDC is a major 

center for risk, disaster and crisis management professionals, as well as executive decision 

makers in the fields of natural and technological hazards, and stresses to social, cultural and 

economic well-being. As part of this affiliation, the PDC, since 2006, has been the home of the 

publication of the Berkeley Electronic Press journal, Risk, Hazards & Crisis in Public Policy, a joint 

publication of the PDC and the Policy Studies Organization, located in Washington, D.C. Dr. 

Ross Prizzia served as a senior editor for this journal. 
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5. Program Objectives 

 

The DPEM certificate program directly supports several objectives outlined in the UHWO 

Strategic Plan related to the provision of high quality academic programs and student success. 

These objectives and the DPEM certificate program’s contributions include the following: 

 Objective: Provide high quality academic programs in the liberal arts, professional studies, and 

emerging growth fields, including support of writing across the curriculum. 

This high-quality certificate program directly addresses the objective of providing professional 

study in an emerging and growing field. Emergency management is projected to grow at a rate 

of 19 percent in Hawai’i, and 22 percent nationally, during the years spanning 2008 through 

2018. 

DPEM certificate program quality is evidenced by the educational credentials of its faculty and 

by student satisfaction with the program (see Section 5, Quality of the Program below), and 

federal government support and recognition of the program (see Section 3, Adequacy of Program 

Resources above). The program also supports writing across the curriculum by designating 

sections of four of the six required program courses as Writing Intensive, including PUBA 460, 

Environmental Policy Planning and Administration; PUBA 461, Social Dimensions of Disaster 

Response; PUBA 462, Disaster Recovery and Business Continuation; and PUBA 464; Terrorism 

and Emergency Management. This results in graduates with a solid knowledge base who can 

communicate their knowledge and their ideas efficiently and effectively. 

 

 Objective: Ensure academic program excellence by encouraging faculty to embrace innovation in 

the curriculum, in modes of delivery, and in technology as a tool to support the educational 

mission (teaching with technology). 

 

The innovative DPEM certificate program delivers and provides access to all its courses online, 

using the Laulima course delivery system. Students register for classes and purchase textbooks 

online, receive assistance from academic and faculty advisors via email, and complete course 

and faculty evaluations online via eCAFE. This helps all students, especially those on the 

neighbor islands and those unable to come to the UHWO campus, by providing the most 

contemporary and efficient means to begin, access, participate in and complete all aspects of all 

courses of the DPEM certificate program. 

 

 Objective: Provide academic programs in a caring and nurturing environment that places 

student access, success and mobility at its core, using the strategies below, among others. 

 Maintain commitment to non-traditional and underrepresented students in balance with serving 

“traditional” students. 
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 Maintain the flexibility of programs and scheduling to meet the needs of nontraditional students. 

 

The DPEM certificate program maintains its commitment to nontraditional students in balance 

with traditional students by:  

 

 Offering the majority of its classes online to serve nontraditional students requiring 

flexibility in scheduling;  

 Offering on-campus classes during evenings and weekends to serve students unable to 

attend weekday on-campus classes, as well as nontraditional students who desire to take 

at least some program courses with direct instructor contact in a traditional classroom;  

 Offering on-campus classes to serve traditional students able and/or who prefer to 

attend classes during weekdays, or who prefer direct instructor contact in a classroom 

setting. 

The program also supports both traditional and nontraditional students through the 

commitment of Division of Public Administration faculty advisors to the success of certificate 

program students, as evidenced by offering academic advising online or in person, providing 

assistance with post-graduation employment for students not already employed in the field, 

and providing knowledgeable advice regarding programs and admissions requirements to 

students planning to eventually attend graduate school. 
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6. Evidence of Program Quality 

 

Evidence of the quality of the DPEM certificate program includes the academic credentials, 

teaching expertise and workplace experience in disaster preparedness and emergency 

management held by its faculty. 

 

Dr. Ross Prizzia teaches DPEM program courses PUBA 460, Environmental Policy Planning 

and Administration; PUBA 461, Social Dimensions of Disaster Response; and PUBA 464, 

Terrorism and Emergency Management, as well as the lower-division Public Administration 

course, PUBA 102 Introduction to Disaster and Emergency Management. 

Dr. Prizzia has published extensively in the field of disaster preparedness and emergency 

management. He is the author of four books and numerous book chapters and journal articles. 

Dr. Prizzia has also served as a Senior Editor of the Berkeley Electronic Press journal, Risk 

Hazards and Crisis in Public Policy; is a peer reviewer for the Journal of Environmental Economics, 

the International Journal of Disaster Resilience in the Built Environment, and the American Review of 

Public Administration. In 1987, he received the Teaching Excellence Award from the University 

of Hawai’i Board of Regents. Dr. Prizzia received his Ph.D. in Political Science, specializing in 

Public Administration, from the University of Hawai’i at Mānoa. 

 

Dr. Gary Helfand teaches DPEM program courses PUBA 460, Environmental Policy Planning 

and Administration and PUBA 464, Terrorism and Emergency Management; as well as PUBA 

302, Health Policy, Politics and Law which is part of the Division of Public Administration 

certificate and concentration in Health Care Administration. Dr. Helfand has published 

extensively in the field of disaster preparedness and emergency management. He has been a 

faculty member at UHWO since 1987. His teaching experience includes a variety of public 

sector-related courses, in areas including health care and criminal justice policy. In 1999, he 

received the Teaching Excellence Award from the University of Hawai‘i Board of Regents. In 

addition to teaching, Dr. Helfand pursues a research agenda focusing on government regulation 

in health-related areas (e.g., OSHA and workplace safety, the FDA and food and drug safety, 

and the EPA and environmental health concerns), as well as criminal justice and disaster 

preparedness. He also formerly served as a consultant to the New York City Police Department 

on logistics and risk management studies. Dr. Helfand has been on the Board of Editors and a 

professional referee of several public administration and disaster journals. He is co-author of 

four books, including, with Glenn Davis, The Uncertain Balance: Governmental Regulators in the 

Political Process (Avery, 1985). Dr. Helfand received his Ph.D. in Public Administration from 

New York University. 
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Lecturer Gregory Lefcourt was Assistant Chief of Police in the Honolulu Police Department 

(HPD). As Assistant Chief of Police, his responsibilities included overall security for the Asia 

Pacific Economic Conference (APEC Conference), and he was the legislative liaison between 

HPD and the Hawai‘i State Legislature. He also frequently acted as liaison between HPD and 

State Civil Defense. He has over 30 years of experience in special tactics and weapons training, 

specialized training in disaster response and containment, command control operations, and 

training at the Honolulu Police Academy. He teaches DPEM program course PUBA 463, 

Disaster Response and Hazard Mitigation, as well as a number of highly technical criminal 

justice courses for the Division of Public Administration concentration in Justice Administration 

(JAD). Mr. Lefcourt received his M.S.A. in Public Administration from Central Michigan 

University. 

 

Instructor Reed Young teaches DPEM program course PUBA 462, Disaster Recovery and 

Business Continuation. Reed recently retired from his post as Director of Security and Training 

for the seven City Mills Stores on O‘ahu.  His previous military service included the 

configuration and deployment of computerized security systems and risk management studies 

of military facilities. Mr. Young also teaches courses for the JAD program. He received his M.S. 

in Administration-Human Resources from Central Michigan University, and he is pursuing a 

doctorate in Public Administration. 

 

Lecturer Gary Dias teaches DPEM program course PUBA 411, Emergency Management and 

Disaster Preparedness. He is currently the Director of Disaster Preparedness and Security for 

Queen’s Medical Center, the only federally designated trauma center in Hawai’i. Mr. Dias is the 

former head of the Honolulu Police Department homicide and forensics divisions. He has 

published three books in the field of criminal justice and is the former head of the Disaster 

Council, which consists of representatives from each of the hospitals on O‘ahu. Mr. Dias 

received his M.P.A. and M.S. in Criminal Justice Management from Chaminade University of 

Honolulu. 

 

Lecturer Robert Fishman teaches PUBA 462, Disaster Recovery and Business Continuation. He 

was Managing Director of the City and County of Honolulu during the Jeremy Harris 

administration. In this capacity he worked with the state and city civil defense with respect to 

disaster preparedness planning and response. In addition, as a colonel in the Army Reserve, 

Robert spent a year at the Pentagon developing protocol for the use of the Army Reserve and 

the National Guard during domestic emergencies. As a former Vice President of Hawaiian 

Airlines, Robert is familiar with aviation security issues and has both high level private and 

public sector experience.  
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Student Satisfaction Survey 

DPEM program quality is also reflected by the satisfaction of majors in the program, as 

indicated in the summary of DPEM certificate students’ responses below. Ninety-nine 2010-2011 

certificate students were surveyed in Fall 2011, regarding their satisfaction with the program, 

and thirty of them responded. DPEM certificate students were again surveyed in Spring 2014.  

 As reflected in the 2011 survey, DPEM certificate students find all courses in the DPEM 

certificate “equally valuable.” However, of those students that responded to the survey, 

the PUBA 464 Terrorism and Emergency Management, PUBA 411 Disaster Preparedness 

and Emergency Management and PUBA 462 Disaster Recovery and Business 

Continuation were found to be the most valuable. In the 2014 survey , students indicated 

that they valued all classes equally. 

 When asked if they could change something about one of the DPEM courses, the vast 

majority in both the 2011 and 2014 surveys responded that there should be “more 

interaction in the classes,” including “mock disasters.” (Note: In response to this 

suggestion, simulations for disaster preparedness were included in fall 2013 as noted 

below, and more are being planned for several in class and online courses.) 

o UHWO/ DPEM certificate students participated in the Hawai‘i State Civil 

Defense in cooperation with a number of governmental and private agencies 

conduct a state-wide exercise to test and evaluate preparations for operations 

before, during and after a hurricane. The exercise, entitled Makani Pahili, was 

conducted on Saturday, June 1, 2013 from 9:00 am - 12 noon. This event was the 

largest simultaneous, multi-site, multi-band communications exercise in the 

history of the Hawai‘i amateur radio community, concentrating on two-way 

exchanges of simulated messages. 

o UHWO/ DPEM certificate students participated in the Hawai‘i Emergency 

Preparedness & Homeland Security Workshop (HEPHSW) October 21-23, 

2013,which included disaster simulations at Hawai‘i Convention Center, 

(Hawai‘i State Civil Defense / FEMA) 

o Volunteers for Role Players for two (2) training courses in Honolulu. The 

Department of Homeland Security’s Office for Bombing Prevention presentation 

of two (2) Surveillance Detection for Law Enforcement and Security Professionals 

courses: July 22-24 & July 24-26, 2013.(Note; Included 12 Role players, 2 students 

from UHWO/DPEM  certificate program). 

 In 2014, a sizeable group of students (33.3%) also reported that the DPEM certificate will 

be valuable in their present job. 

 When asked about ways the DPEM certificate could help them in the future, the top 3 

ways indicated were “future career,” “advance future career,” and “prepared for 

disaster.” 
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 The overwhelming majority found the faculty to be “very qualified.” Overall, the survey 

results reflect student satisfaction with the quality of the faculty and student confidence 

that the DPEM certificate program offered at UHWO is preparing them well to meet any 

future disaster in their work places, preparing them for their career choices, and 

generally preparing them for any upcoming disasters they may face.  Likewise, in the 

2014 survey, the vast majority of students (93.9% ) feel that the faculty teaching the 

DPEM courses are very qualified(72.7% ) or qualified (21.2%).(For more details of the 

survey results, please see Appendix B, Survey Results: Information on overall 

satisfaction of majors with their program). 

 

DPEM certificate program quality is also evidenced by the support and recognition it has 

received from the communities it serves. The UHWO DPEM faculty regularly receives 

accolades from various sources, including the Governor’s Office, state and local agencies, and 

recent graduates. These include: 

 A DPEM certificate graduate sent a message, “The Governor was aware of my DPEM 

Certificate and asked if I would create the Hawai‘i State Capitol Emergency Plan.” 

 Another DPEM certificate student wrote, “…while an intern assisting the City and 

County of Honolulu Emergency Service Division with their disaster preparedness plan, I 

was called to work on the Saturday night of the Tsunami Warning” (October 28th, 2012).  

 Governor Neil Abercrombie also expressed his gratitude for our DPEM internship 

program and wrote, “The work your students did was greatly appreciated by all in the 

office and helped us tremendously to serve the people of Hawai‘i.”  

 The quality of the UHWO DPEM certificate is also recognized on Maui, as noted by a 

Maui student, who wrote, “I have just been appointed as the Program Analyst-

Emergency Management for TSA Maui County. My Federal Security Director says that 

this certification is very important and will be needed in the future for a DPEM position 

he is trying to create.” 

In 2013, the Emergency Management Professionals of Hawai‘i (EMP-HI), which presently has 

nearly 100 members, was started, with many connections with the UHWO DPEM program. 

 

The creation of EMP-HI by this group of professionals, which includes Dr. Prizzia and several 

past UHWO DPEM graduates, benefits members by: 

 Giving them the ability to vote and have a say on organizational matters 

 Guiding members in achieving comprehensive emergency management research 

 Professional growth, development, and education 

 Visiting Hawai‘i emergency management facilities to gain an understanding of 

preparedness capabilities 

 Regular networking opportunities to increase one’s profession  
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 Up-to-date information resources related to the field 

 Professional contributions in the field 

 

In the summer of 2014, UHWO DPEM faculty, Dr. Ross Prizzia, has been identified as an official 

proctor for the International Association of Emergency Managers (IAEM), Certified Emergency 

Manager (CEM) and Associate Emergency Manager (AEM) examinations.  These are 

professional certifications which require some education and a minimum of 3 years of 

experience, were developed by the International Association of Emergency Managers (IAEM), 

the preeminent international non-profit organization of emergency management professionals. 

IAEM is dedicated to promoting the "Principles of Emergency Management" and representing 

professionals whose goals are saving lives and protecting property and the environment during 

emergencies and disasters.  The designation was formed to raise professional standards and is 

recognized throughout the industry as the premier mark of professional achievement. 

 

 

 

7. Comparability with other UH Programs 

 

The UHWO DPEM certificate is an upper division, undergraduate program. It fills the gap 

between the master's level certificate at UH-Mānoa and relevant lower division community 

college programs. In addition, while the UH-Mānoa program is internationally focused, with 

60% (five of its courses) dealing with humanitarian issues, the UHWO DPEM certificate is 

domestically focused, with courses involving containment of domestic hazards such as bio-

chemical, explosive, and radioactive materials, as well as planning for restoration of the 

business community in the aftermath of a disaster, and examining and preparing for the risk of 

domestic environmental hazards, especially in view of current climate change. UHWO also 

differs in its integration of IT applications within each of its DPEM courses, rather than 

separating that information into a separate course. 
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8. Conclusion 

 

In the state of Hawai’i, the UHWO DPEM certificate program offers both traditional and 

nontraditional students the best opportunity to:  

 Enter into the field of emergency management; 

 Achieve promotion and advancement in the workplace; 

 Obtain a valuable certificate while working on a bachelor’s degree in DPEM or a related 

field; and  

 Prepare for admission into programs of graduate study.  

 

The certificate in DPEM is a valuable resource for the University of Hawai‘i and the state of 

Hawai’i, and it will continue to be so for the foreseeable future. We therefore request that this 

certificate program be moved from provisional to established status. 
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APPENDIX  A:  Academic Program Costs and Revenues 
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ACADEMIC PROGRAM COST AND REVENUE TEMPLATE 
 
A. Headcount enrollment (Fall) 
 For certificates, the majority of students will add the certificate in addition to a BA; the student record will show this as a secondary major, which the IRO 

Headcount reports do not report.  Students will need the particular classes to complete the certificate though, so for certificates, the primary and secondary 
majors are included in the headcount enrollment. 

 
B.  Annual SSH 
 The coursework developed for the Certificate in Disaster Preparedness and Emergency Management may also be used as electives for the BA in Public 

Administration program, but are also used for the certificate.  There was student interest in earning not just a certificate but a bachelors’ degree, so a new 
concentration for the BA in Public Administration was added, effective Fall 2009.   

 
Beginning that term, enrollments are calculated based on the number of certificate students versus number of bachelors’ degree students.  For the purposes 
of this report, only enrollments for certificate majors are included. 

 
 Required coursework for the certificate includes: 

PUBA 411 Emergency Management & Disaster Preparedness 
PUBA 460 Environmental Policy Planning & Administration 
PUBA 461 Social Dimensions of Disaster Response 

PUBA 462 Disaster Recovery & Business Continuation 
PUBA 463 Disaster Recovery & Hazard Mitigation 
PUBA 464 Terrorism & Emergency Management

 
C. Instructional Cost without Fringe (calculated): These reflect the total number of enrollments in the sections. Beginning Fall 2009, the concentration was 

available in the BA in PUBA, using the same classes; the numbers in parentheses reflect the allocation of sections for certificate students only. 
  

C1: Number of full time faculty and lecturers who are > 0.5 FTE. 

 2003-04: 2 sections  

 2004-05: 2 sections   

 2005-06: 2 sections  

 2006-07: 2 sections  

 2007-08:  6 sections 

 2008-09:   6 sections 

 2009-10:   7 sections (95%; 6.65) 

 2010-11:  10 sections (71%; 7.1) 

 2011-12:   11 sections (74%; 8.14) 

 2012-13: 9 sections (56%; 5.04) 

 2013-14: 7 sections (49%; 3.43) 

 2014-15: 7 sections  (est annual, 42%; 2.94) 

 2015-16:  8 sections (est annual, 43%; 3.44) 

 2016-17:  8 sections (est annual, 43%; 3.44) 

  C2: Number of part time lecturers who are < 0.5 FTE. 

 2003-04: 5 sections 

 2004-05: 4 sections 

 2005-06: 3 sections 

 2006-07: 3 sections 

 2007-08:  2 sections 

 2008-09:   3 sections 

 2009-10:   2 sections (95%; 1.9) 

 2010-11:  2 sections  (71%; 1.42) 

 2011-12:   2 sections (74%; 1.48) 

 2012-13:  3 sections  (56%; 1.68) 

 2013-14: 8 sections  (49%; 3.92) 

 2014-15: 7 sections  (est annual, 42%; 2.94) 

 2015-16: 7 sections (est annual, 43%; 2.94) 

 2015-17: 7 sections (est annual, 43%; 2.94) 
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D. Other Personnel Costs: none 
 
E. Unique Program Costs: none 
 
F. Total Direct and Incremental Costs (calculated) 
 
G. Tuition: (calculated) 
 
H. Other Sources of Revenue : none 
 
I. Total Revenue: calculated 
 
J. Net Cost: calculated 
  
K. Instructional Costs with Fringe/SSH (calculated) 
 
L. Support Cost/SSH (calculated) 
 
M. Total Program Cost/SSH (calculated) 
 
N. Total Campus Expenditure/SSH (from Expenditure Study) 
 
O. Comparable Program/Division Instructional Cost/SSH (used SSCI; numbers from Expenditure Study) 
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APPENDIX B 
 

Survey Results: A survey was administered in 2009-2011 to certificate students, and again in 

Spring 2014, to find overall satisfaction of majors with their program. 

All 2009-2011 certificate students were surveyed regarding their satisfaction with the program (see 
details in the responses below).   

DPEM Certificate 

# Surveyed 99 

# Responded 30 

 
The survey questions and responses of the DPEM respondent follow. 

1. Are you currently enrolled in the Disaster Preparedness and Emergency Management (DPEM) 
certificate program at UH West Oahu (UHWO)? 

Yes 19 

No 8 

Skipped question 1 

 

2. If not currently enrolled, what year did you complete the DPEM program? 

2009 1 

2010 3 

2011 2 

Skipped question 22 

 

3. How many of the si1 DPEM courses did you complete? 

1-2 5 

3-4 9 

5-6 12 

Skipped question 1 
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4. Which of the DPEM courses that you've completed did you find to be the most valuable?  Briefly 

explain why. 

PubA 411 3 

PubA 460 2 

PubA 461 1 

PubA 462 1 

PubA 463 3 

PubA 464 4 

All classes equally valuable 5 

Skipped question 9 

 

 I think they were all equally and necessarily valuable. There wasn't one that I thought 

was of less value or importance.  

 It created a well-rounded sense of knowing the bottom line, and maintaining it.  

 I found Disaster Recovery very helpful the projects has raised some challenging issues 

that we may come across of those were coordinating with group members on projects 

that reflects on real life scenarios. 

 Found all classes valuable. Gained knowledge in various types of disasters and acts of 

terrorism. 

 All of the courses were valuable to me. I hope to own my own business one day, and 

taking these courses helped me evaluate which factors would be most necessary to 

prevent damage to property, equipment, and other essentials of the business 

 I'm taking more of the courses this semester and I find them all to be valuable because 

its knowledge that will support me before a risk occurs and I will be prepared as well as 

assisting others. 

 

5. If you could change something about one of the DPEM courses you have completed, what would it 

be? 

No changes 7 

More onsite classes 1 

More online classes 1 
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More interaction in classes (mock disasters) 3 

Skipped question 11 

 

 I would have liked more hands on courses!!! Maybe have mock trials...many people like 

myself learn better with working thru a situation rather than reading it!! 

 I wouldn't change any of the courses I've completed. However, I would have liked to take 

the remaining courses. If I were to complete the remaining courses along with attaining 

my BA in Bus. Admin. I could also attain a DPEM Certificate 

 I would like to see more on hands type of exercises or possibly observe or even 

participate in a mock disaster scenario.  

 Include CERT training into PUBA 411. Or at least IS-317 CERT independent 

study.There are practical and academic realities for its incorporation. 

 I would like to have seen more of what is being developed in our state regarding terrorist 

defense. 

 

6. In what way(s) do you feel that the DPEM Certificate will help you in the future? 

Future career 5 

Advance  current career 4 

Prepared for disaster 8 

Skipped question  0 

 

 I am currently more aware of the different agencies that are responsible for human 

safety, hazard mitigation and damage control. Valuable information like these will help 

me contact the correct agency if I was interested in furthering m future within the 

Disaster Management field.  

 In this day and age of numerous disasters, this Certificate has given me a sense of 

calmness that comes from the knowledge I obtained from these courses. It has also 

strengthened my courage to help others, and KNOW that I am helping, and not hindering 

due to trying to learn as I go along. 

  I already have a leg up on what needs to get done, and how to efficiently survive a 

disaster. Disasters are largely unpredictable, but being ready for it makes all the 

difference in the world. Having this Certificate also provides a value in the workplace, 

whether working in the field or not.  

 I believe having the knowledge of DPEM could assist in planning and coordination with 

business to improve awareness in the community. 

 For my military career, I feel DPEM has given me the tools to identify risks and mitigate 

hazards. 
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 I work with state and local disaster managers, the classes are very helpful to me in 

understanding the challenges faced by the community.  

 Many people in Hawaii do not think a disaster could happen here unlike in the mainland! 

So future wise it will help me prepare myself with my job at the hotel or just knowing how 

to evacuate or after a disaster to keep your business up and running with minimal 

setbacks. 

 If I were to get a DPEM Cert. it would help me in the future because I would be more 

readily prepared to know which factors would potentially cause the most damage to the 

community, as well as the importance of evacuation  

 The DPEM Certificate will prepare me for everyday expectancies that occur but most,I 

will good knowledge and a tool to deal with risk occurrences that sometimes we have no 

control over.  

 In my opinion, everyone should have a DPEM Certificate for safety and survival 

purposes.  

 It has given me the necessary base to continue studying in the field of sustainability. 

 It has made me much more aware of what it takes to be prepared. For my family & 

community, additionally this is an excellent gateway certificate into the Public/Private 

Preparedness sector jobs. Department of Homeland Security, FEMA, Hawaii Civil 

Defense, Oahu DEM, Military, HI DOE, and American Red Cross. Just to name a few.  

 It has broadened my horizons on Disaster Preparedness in a way that I didn't expect. 

Knowing that you were once in the dark in terms of preparation and possibilities can be 

scary. Fortunately, the DPEM courses have educated me beyond my expectations. 

 

7. As a group, how qualified do you feel the various faculty are who teach in the DPEM Certificate 
program? 

Very qualified 19 

Qualified 7 

Somewhat qualified 1 

Skipped question 1 

 

8. Are you currently working in a disaster preparedness/emergency management related field? 

Yes 2 

No 25 

Skipped question 1 
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9. If yes, do you feel that earning the DPEM Certificate from UHWO will be valuable to you in your 
present job? 

yes 6 

No 2 

Unsure 3 

Not applicable 9 

Skipped question 8 

 

10. Is there anything else you would change regarding the mix of DPEM classes that are offered online 
and onsite? If so, please explain. 

More onsite classes 2 

Some classes only online 1 

More courses per semester 2 

No changes 7 

Skipped question 12 

 

 I enjoyed the program as it is currently set up.  

 The option for online classes made the Certificate much more attainable.  

 Offer more in-class courses. The PUBA 464 was awesome because the professor was 

excellent in teaching the course in person. 

 The courses tend to fill up very fast, frustrating since some course tend to cancel or fill 

up. Not so accommodating for those with tuition waivers that can't register on the first 

day on instruction.  

 Just have more hands on material or situations with working with maybe civil defense, 

the city response teams, field trips to specific areas on the island that works to prepare 

or prevent Hawaii for disaster!  

 The only thing I would like to see is more classes are offered within the same semester.  

 Nothing in particular about the classes, but more experienced faculty would be a positive 

for the program. As would more internship options at the federal level.  

 Integrate more trauma/disaster psychology. Specifically I would recommend support for 

the actual Disaster workers/1st responders. Maybe coordinate with the Psy/Soc 

Professors. 

 Push community volunteerism. 
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11. If not presently working in the Disaster Preparedness/Emergency Management field, what benefits 
to you hope to obtain by taking the DPEM Certificate? 

Future career 3 

Create emergency management in current workplace 2 

Prepared for disaster 9 

Skipped question 12 

 

 Better awareness of the disaster field & its effects on our lives. 

 In this day and age of numerous disasters, this Certificate has given me a sense of 

calmness that comes from the knowledge I obtained from these courses. It has also 

strengthened my courage to help others, and KNOW that I am helping, and not hindering 

due to trying to learn as I go along.  

 I hope to use this knowledge to work with individuals at my workplace in creating or 

assisting in disaster Preparedness/Emergency Management.  

 If I were to obtain a DPEM Cert. I would hope it would be beneficial to me in knowing of 

ways to successfully preparing for a disaster to mitigate damage among other things, 

such as information security, etc. 

 My degree can get me a job in related field.  

 The most beneficial thing that the program has provided me with is the knowledge to be 

prepared and to be able to pass on that knowledge.  

 More informed knowledge about emergency management situations -how to effectively 

respond to situations Obtaining a job in that field increase my understanding to disaster 

issues in current and past news broadcasts 

 These classes help students understand the value of planning for possible disasters. 

More importantly shows students that under pressure in extreme circumstances an 

effective response is a matter of breaking things down, developing a sound plan and 

implementing it effectively. 

 I do an extensive amount of community volunteer work with emphasis on DPEM. The 

DPEM knowledge from the courses is constantly being put to use.  

 Thank you for offering DPEM. It works.  

 An overview of disaster preparedness for future work in a hospital environment. 

 I want to take my experience anywhere, even if my profession isn't necessarily a DPEM 

position.  

 The great thing about these courses is that it allows the students to be assets in the 

community and it sheds light on the topic of disaster preparedness.  

 Unfortunately, there will not be a shortage of disasters--so this Program would actually 

be a benefit to anyone, not just students in DPEM. 
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The same survey was administered again in Spring 2014 with the following results: 

DPEM Survey Results Summary 

 There were 33 responses out of 111 surveys sent out for a 30% response rate.  

Among those who responded, most (78.1%) had taken between 5-6  DPEM courses and most 

valued all DPEM classes equally (75 .8%). While most students would not change anything about 

the DPEM classes that they took (39.4%), a sizable minority (30.3%) would like to have more 

interaction in classes such as mock disasters. Another group of students (18.2%) would like more 

online classes. 

Most students (75%) feel that the DPEM certificate will help them in their future career and 

another 65.6% feel that they are prepared for a disaster. A sizeable group (34.4%) feel that the 

DPEM certificate will help them in the current career. Likewise the majority of students taking the 

DPEM certificate courses have indicated that it will be helpful to them in their future career 

(68.8%) 

The vast majority of students (93.9% ) feel that the faculty teaching the DPEM courses are very 

qualified(72.7% ) or qualified (21.2%). Only 6.1% of the respondents felt that faculty were only 

somewhat qualified. 

The majority of DPEM certificate survey respondents (69.7%) were not working in a disaster 

preparedness/emergency management related field at the time of the survey while 30.3% were 

working in the field. A sizeable group of students (33.3%) also reported that the DPEM certificate 

will be valuable in their present job. 

The majority of respondents (48.5%) have expressed a desire for more DPEM certificate courses 

per semester that were online. 

The qualitative comments grouped around the concept of future employment prospects in the field 

of emergency management. Such comments like “ I believe the certificate could help broaden my 

background and skills by having knowledge of resources”, and “ promotion in the fire department, 

administrative experience, future consulting” seemed to be in the area where most of the comments 

were.

Summary 

The majority of respondents indicate theDPEM certificate is taught by qualified faculty, will help them in 

the future job prospects and will would like to ask for more online DPEM courses. 
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APPENDIX C 

 

List of Government Agencies That Employ DPEM Graduates and Current Students. 

 

US Department of Homeland Security 

Hawai‘i State Department of Defense, Civil Defense Division 

Department of Emergency Management, City and County of Honolulu 

City and County of Honolulu, Cross-Island Community- Based Resilience Imitative 

USARPAC CBRNE Division, PACOM, Camp Smith,  Halawa, HI. 

Queens Medical Center, Emergency and Security Services 

Kaiser Permanente Hospital, Emergency and Security Services 

Straub Hospital and Emergency Services 

City and County of Honolulu, Dept. of Emergency Management 

HAH Emergency Services, Program Development Dept. 

American Red Cross - Hawai’i State Chapter, Diamond Head Road 

University of Hawai‘i at Mānoa Emergency Management  

University of Hawai‘i System Civil Defense  

Emergency Management Professionals of Hawai‘i (EMP-HI) 

National Weather Service Forecast Office Honolulu, HI Central Pacific Hurricane 

Center 

FEMA, Hazard Mitigation, Pacific Area Office 

USDOT FHWA Hawai'i 

Pacific Tsunami Warning, NOAA, Federal Government  
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Army Reserve 

Kalawao Rescue -Is a Hawai‘i-based disaster medical team that provides the initial and 

follow-on medical response to major emergencies and disasters. Headquartered 

in Honolulu with members on all major islands in the State of Hawai‘i, Kalawao 

Rescue serves the 1.3 million people. The team is the nonfederal ‘mirror’ of the 

Hawai‘i Disaster Medical Assistance Team (Hawai‘i DMAT), a component of the 

federal National Disaster Medical System (NDMS). 

Maui Memorial Medical Center 

Honolulu Police Department. 

Honolulu Fire Department 

State Department of Health  

Federal Fire Department at Hickam Air Force Base 

Hawai‘i Army National Guard  

City and County of Honolulu Ocean Safety 

 DoD, Hawai‘i Air National Guard 

Hawaiian 100th infantry based at Fort Shafter 

Federal Fire Department Hawai‘i at Pearl Harbor Naval base 

Department of Homeland Security (TSO) Transportation Support Officer with the 

Transportation Support Administration 

City and County of Honolulu Emergency Service Division 

Governor’s Office, State of Hawai‘i 

Federal Security and Emergency Management TSA Maui County 

UHWO Students are also active at: 

 Hawai‘i County Fire Department as EMS lieutenant 

 University of Hawai‘i Mānoa, to coordinate Emergency Management 
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 UH System for Coordination of Civil Defense 

 A Transit Security Grant Planner, TheBus Safety Outreach Coordinator for the 

City. 

  A volunteer for the American Red Cross in Hawai‘i, and serves as a Shelter 

Manger and Mass Care. This individual volunteered for Katrina and remained in 

Hawai‘i. 

 Department of Defense, Homeland Security, National Guard 
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INTRODUCTION 

 This program review of the Bachelor’s of Arts in Public Administration Degree Program 

(BAPA) is the fifth in the cycle of program reviews by the University of Hawaii-West Oahu. The first 

review was conducted for the Humanities division and completed in Fall 2003 by Dr. Rebecca Lee, who 

also developed a template for future reviews and Dr. Ernie Oshiro completed the second program 

review for the Social Sciences Division in spring 2004. This review followed the template provided by Dr. 

Lee with regard to its general outline, but does not cover every item because some items were not 

applicable to the BAPA. The third was conducted in April of 2006 by Dr. Ross Prizzia and revised in April 

of 2007 at the request of the VCAA. The fourth was an external review conducted by Dr. Warren Benton, 

Public Administration Department Chair, John Jay College of Criminal Justice and Public Affairs, and the 

Graduate Center, City University of New York in 2007.  

This document constitutes the internal report of the fifth program review conducted on the 

UHWO Public Administration Division as a standalone division.  The UHWO program review process 

occurs in four parts that include the internal report, an external review, a review by the UHWO 

Educational Effectiveness Committee and a memorandum of understanding (MOU) with the Vice-

Chancellor for Academic Affairs (VCAA).  The third Public Administration program review was concluded 

in the spring of 2006 and revised in the spring of 2007 without a memorandum of understanding.  The 

present internal report covers the activities of the Public Administration Division for the five-year period 

beginning in the Fall 2007-2008 through the spring of 2014.  

 The content of this internal report follows the guidelines articulated in the second edition of UH-

West Oahu’s Program Review Handbook.  The program review handbook provided useful guidance, in 

identifying 4 areas of concern for the internal review as 1) Identify and articulate learning outcomes, 2) 

interpret past assessment and identify future plans for assessment of student learning 3) provide 

information, analysis, and evaluation that will assist the program and the institution when making 

decisions about program trends and directions 4) identify and evaluate current and future personnel 

and resources necessary to deliver the required programs.  The handbook stipulates that the internal 

and external reports be reviewed by the standing Educational Effectiveness Committee of the UHWO 

Faculty Senate.   

 The content of the present internal report is organized into seven sections that include: 1) a 

description of the methods used in conducting this review; 2) a review of divisional history and 

structure, 3) a review of the divisions faculty, 4) a description of our students, 5) a review of the 

academic curriculum for each program in the division, 6) a review of instruction and assessments of 

learning, and 7) conclusions that resulted from conducting this internal review.   

PROGRAM REVIEW METHODS 

 The data for informing this program review came from fall semester statistics from AY 2007 -

2014 provided by the UHWO Office of Assessment and Institutional Research provided, a collection of 

Curriculum Vitae provided by the faculty of the Public Administration Division, a Public Administration 

assessment self study conducted during AY 2013-2014, and a Public Administration Faculty Survey 

prepared explicitly for this report compiled during the spring 2014 semester.  The Office of Assessment 
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and Institutional Research provided raw data on course rotations, faculty grading, student semester 

hours, course and program enrollment, adjunct faculty staffing, online and in-person course sections 

delivered, and student characteristics consisting of the fall semester data only.  Course related data in 

this report (Tables 2, 5, 18 and 19) comprise of cross-listed courses that include Business Administration, 

Psychology, Political Science, and Philosophy concentrations.  

 The Public Administration Faculty Survey (PAFS) consisted of 55 rating-scale items and open-

ended questions (Appendix A).  These items were presented in five sections that included Assessments 

of Learning, Public Administration Academic Programs, Distributed Learning, Instruction, Scholarship, 

and Service.  All of the rating-scale items had the faculty rate their satisfaction with a divisional topic or 

issue on a 5-point scale and these items were typically followed with an open-ended question on the 

same topic or issue depending on the nature of the question.  The survey was administered 

anonymously during the spring of 2014 and the faculty, were provided a deadline for completion of the 

instrument.  The Public Administration Division has four full-time faculty and two part-time faculty 

during the time period representing this internal review and of that number all full-time faculty 

responded to the survey.  The part-time faculty positions were in a transition to full-time instructor 

positions and surveys were not distributed to those faculty members due to a change in personnel. 

 After compiling the data from the sources identified above, an Internal Report narrative was 

drafted and vetted with the Public Administration faculty.  After making revisions, the document was 

again vetted with the divisional faculty, and the present document was the result. 

DIVISIONAL HISTORY 

 The UHWO Division of Professional Studies was formally constituted soon after the founding of 

the campus as West Oahu College in 1976.  In the early years of the campus, enrollment was small, 

faculty resources were minimal and instruction was conducted in rented commercial spaces.  West Oahu 

College was an upper-division post-secondary institution offering three Bachelor of Arts (BA) degrees in 

Humanities, Professional Studies and Social Sciences.  Each degree was housed in an academic division 

of the same name, with different disciplinary specializations (later called concentrations after 2007) 

offered under each respective degree.  Students could earn a BA in Public Administration in one of four 

specializations: General Public Administration (started in 1976), Justice Administration (started in 1985), 

Health Care Administration (began in 1987) or Disaster Preparedness and Emergency Management 

(began in 2003). 

 In 1989, West Oahu College changed its name to the University of Hawai‘i – West Oahu and was 

housed in an array of portable buildings at the west end of Leeward Community College.  In 2000 the 

campus was moved to a larger array of portable buildings located on the east end of the Leeward 

Community College campus and adopted the convention of referring to academic specializations as 

concentrations.  The Professional Studies Program progressively grew with its three primary 

specializations in General Public Administration, Justice Administration and Health Care Administration 

until 1997 when Health Care Administration, which had grown to 30 students specializing in this field, 

lost its full-time tenure-track faculty position. In addition, the proposed full-time second tenure faculty 

position in Justice/Public Administration never materialized. This was a critical time for the Public 
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Administration Program because although the program had grown to the point where it had more than 

doubled in student “majors” (specializations), there were only two full-time faculty members until 2001 

when a full-time faculty member in Justice Administration was hired. The Health Care Administration 

permanent position was not replaced at this time, leaving the students in the Health Care 

Administration (HCA) specialization, a high demand fast growing program, in limbo, until students were 

finally able to complete their degree using lecturers. A lack of resources eventually led to a temporary 

stop of the program in 2004-2005. However, the HCA Certificate Program was reinstated in November 

2007 when a full-time tenure track Health Care Administration position was filled in fall 2006. An online 

Health Care Administration Concentration was developed in fall 2008 due to the demand for access to 

health care education, especially for neighbor island students. Since its inception, the Health Care 

Administration concentration has demonstrated tremendous growth and still remains among the 

highest enrolled programs at UHWO. 

 The Certificate Program in Disaster Preparedness and Emergency Management (DPEM) began in 

Fall 2003. The Certificate Program in Disaster Preparedness and Emergency Management (DPEM) meets 

the challenges and changes in the student demographics and workforce in the 21st century. This is 

reflected in the BAPA DPEM Certificate program, which has been the fastest growing UHWO certificate 

program. Continued success of Senior Practicums and experiential partnerships with Federal, Hawaii 

State, Honolulu City and County and other non-profit agencies has allowed students to transition into 

jobs with these agencies.  Based on the Fall 2005 data for “demand” (% of total students in 

concentration) there were 154 BAPA students or 16.1% of the total UHWO enrollment of 860 students 

as of October 1, 2005.  In the meantime, highly qualified lecturers, and an instructor position 

temporarily supplemented the BAPA faculty. The temporary instructor position was replaced by two 

permanent half-time instructor positions to begin in Fall 2007. 

 The Public Administration Program offers one-degree program with four concentrations and two 

certificate programs. The degree is the Bachelor of Arts in Public Administration (BAPA), which is 

composed of 51 upper division credits, 24 credits of core course work, 3 credits of a capstone course 

and 18 credits in the area of concentration;  

1. General Public Administration, (18 credits from a PUBA select course listing) 

2. Justice Administration, (PUBA 409 required and 15 from a PUBA select course listing) 

3. Disaster Preparedness and Emergency Management, (6 required credits and 12 credits from 

a PUBA select course listing) 

4. Health Care Administration, (9 required credits and 9 credits from a PUBA select course 

listing) 

The two certificate programs are; 

1. Disaster Preparedness and Emergency Management, (18 Credits required) 

2. Health Care Administration, (18 required credits and 9 from a PUBA select course listing) 

The Bachelor of Arts in Public Administration (BAPA) prepares students for supervisory and 

management roles in the public sector. Students receive a solid foundation in public sector practices and 
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processes complemented by courses in the humanities and social sciences. All BAPA students receive a 

fundamental understanding of, and appreciation for, public sector management theories and practices. 

The BAPA students are prepared to pursue graduate degrees in Public Administration, Criminal Justice, 

Health Care Administration, Urban and Regional Planning, Management Science, Disaster Planning and 

Emergency Response, and other programs. Students who choose to study General Public Administration 

are prepared for government service at the local, state, and national levels. For those already working in 

the field, this program provides the opportunity to more fully develop management, legal, and 

behavioral skills for more effective job performance and greater career mobility. 

 Those who choose to pursue the Justice Administration specialization receive the educational 

foundation to pursue career paths in a vast array of justice-related fields. Those already employed in the 

field may upgrade their knowledge and professional skills. 

 The Public Administration Program must be understood developmentally. Much of what exists is 

not intended as an end-state, but as a stage in an unfolding process of implementation of the faculty 

vision for a set of professional programs related to public service. The long-term goal is to create and 

deliver academic programs related to public service that fulfill the UHWO Mission Statement: 

  UH West O’ahu is a four-year, comprehensive university with an emphasis 

  on baccalaureate education founded in the liberal arts, serving professional, 

career-related, and applied fields, based on State and regional needs. UH  

West O’ahu is committed to providing access to residents throughout the 

State of Hawai’I through its partnerships with the University of Hawai’I  

community colleges and its delivery of distance education programs. 

 

 In the fall of 2007, UHWO transitioned from an upper-division to a 4-year baccalaureate 

institution.  In turn, the Public Administration Division in 2012 added an introductory 100 level course in 

each concentration to introduce freshmen and sophomore students to the field of public administration. 

The process of developing lower-division concentration curriculum has been constrained by pragmatic 

concerns such as low lower-division enrollment, but most importantly lack of full-time faculty to develop 

additional new courses.  The development of comprehensive lower-division curricula by the Public 

Administration concentrations is currently minimal but is expected to increase as more faculty are hired. 

The Division recommends hiring more tenure track positions in each concentration to assist in the 

development of lower division courses to promote access to the field for more freshman and 

sophomores. Especially since there is an underlying demand in the fields supported by the existing and 

proposed public service programs offered by the Public Administration Program – particularly areas like 

Criminal Justice, Health Care Administration and Emergency Management and Disaster Preparedness. 

With the expansion of the mission and scale of UHWO, along with the economic and demographic 

growth of West Oahu, the demand for Public Administration Division programs will continue to grow. 

The Bureau of Labor Statistics Occupational Outlook Handbook identifies fields such as health care 

management, emergency medical service, and some areas related to security as fields expected to grow 

at a faster rate than most.  As a result, more students will be expected to pursue degrees in public 
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administration. Thus, the Division recommends additional faculty resources to accommodate the growth 

in student enrollment in future years. 

 In the fall of 2012 UHWO moved to its permanent campus in Kapolei.  This change has afforded 

enrollment growth and facilities improvements that were unprecedented in the history of the campus.  

While overall campus enrollment has shown dramatic growth, this growth has not been even across the 

different university concentrations.  For this reason, it is imperative that additional full time faculty be 

hired in public administration to expand our curriculum and meet enrollment growth.  

PUBLIC ADMINISTRATION FACULTY 

Administration of the Division 

The Division Chair heads the Division. The Chair handles course scheduling, curriculum 

coordination, budget development, personnel matters, committee activities, and serves as the liaison to 

the administration and the faculty senate. Current compensation for a division chair is one course 

release per semester and a $500 monthly stipend. The Chair is expected to be available according to a 9-

month schedule. Communication within the Division is maintained through monthly division meetings 

and minutes produced via email.  

The Chair of the Division reports to the Vice Chancellor of Academic Affairs (VCAA) who is 

responsible for all academic programs at UHWO. In addition to supervising the curriculum and degree 

programs, the Office of the VCAA oversees the Office of Assessment and Institutional Research 

(UHWOAIR), the Center for Teaching & Learning Excellence, the Library, the Guigni Archives, and the 

Center for Labor Education and Research. 

The VCAA reports to the Chancellor, who is responsible for all parts of the University, including 

the Offices of Academic Affairs, Student Affairs, and Administrative Services. Through these offices the 

Chancellor is able to monitor and control all academic functions, as well as student services, fiscal 

services, and other support areas. The Chancellor also serves as the link to the system’s central 

administration. 

Dr. Kristina Guo currently serves as the Division Chair. Dr. Guo is completing her second term as 

division chair. Prior to Dr. Guo, Dr. Prizzia chaired the Division. Dr. Linda Randall serves as the VCAA. 

Prior to becoming the VCAA, Dr. Randall was a professor in the Business Division. Dr. Rockne Freitas is 

the Chancellor of UHWO. He is in the first year of a three-year interim term. Prior to joining UHWO, Dr. 

Freitas served as Vice President of Student Affairs and University Relations for the University of Hawaii 

System.  

 

Faculty Staffing   

 Four full-time faculty, two part-time faculty, and about 12 or more adjunct faculty currently staff 

Public Administration each year (Tables 1 and 2).  The full-time Public Administration faculty, include 4 

tenure positions and 2 non-tenure part-time instructor faculty.  All of the tenure line faculty hold 

terminal degrees in their respective fields, with these credentials earned between 1971 and 2000.  The 

full-time faculty, include 1 woman and 5 men who ethnically/racially (ethnicity was requested) self 

identified as Asian (1), Caucasian (5).   
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Table 1. The academic credentials, academic concentration, UHWO rank, years of service at UHWO, 

gender and self-reported ethnicity/race of each full-time faculty member in the Public Administration 

Division as of AY 2013-14. 

 

Name Degree UHWO Rank Years of  
Service 

Gender Ethnicity/
Race 

Public Administration 

Ross Prizzia Ph.D., 1971, UH Professor 37 Male Caucasian 

Gary Helfand 
50% 

Ph.D., 1976, New 
York University  

Professor 28 Male Caucasian 

Reed Young MSA, Central 
Michigan 
University 

Part-time 
Instructor 

10 Male Caucasian 

Justice Administration 

Gary Helfand 
50% 

Ph.D., 1976, New 
York University  

Professor 28 Male Caucasian 

Michael 
Hallstone 

Ph.D., 2000, UH Associate Professor 13 Male Caucasian 

Greg Lefcourt MSA, Central 
Michigan 
University 

Part-time 
Instructor 

10 Male Caucasian 

Healthcare Administration 

Kristina Guo Ph.D., 1999, Florida 
International 
University 

Professor 9 Female Asian 

 

The full-time faculty have served the division for between 9 and 37 years (mean = 21.75 years) 

and their ranks include, 3 full professors, 1 associate professor.  The part-time faculty members have 

served in this capacity for 10 years. Public Administration has not hired a tenure track full-time faculty 

position over the past 8 years. One full-time position was hired in 2006 and awarded tenure in 2009 and 

subsequently promoted to full professor in 2010. 

 There have been no changes to the faculty since the last program review, with the exception of 

one part-time faculty member assuming a full-time course load including assessment committee 

responsibilities as well as other committee assignments. 

 

Table 2.  The number of course sections delivered (courses delivered) by adjunct faculty, full-time 

positions, including part-time faculty display counts associated with these hires for Public 

Administration.  These counts include delivering the divisional core curriculum (Public Administration 

Core), and for the division over all (Divisional Totals) between AY 2007-08 and AY 2013-14. 

 AY 2007-
08 

AY 2008-
09 

AY 2009-
10 

AY 2010-
11 

AY 2011-
12 

AY 2012-
13 

AY 2013-
14 

Mean 

Public Administration 

Courses 63 70 77 91 94 110 103 87.1 
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     * FTE Faculty and Lecturers represents only fall numbers. 

 Since 1997 one full-time professor has serviced the General Public Administration concentration 

until 1985 when a second full-time faculty position was added and accounted for a half-time position in 

Public Administration and Justice Administration. Justice Administration is currently delivered with a 

permanent full-time faculty member hired in 2001 and a previous half-time faculty hired in 1985.  Health 

Care Administration hired a full-time position in 1988 and subsequently lost it full-time faculty in 1997 

with no replacement. Health Care was reduced to a certificate program even though enrollment had 

increased to more than 30 students.  The Health Care Administration program was stopped in 2004 due 

to a lack of faculty resources and a full-time faculty member was not hired until 2006.  A certificate 

program in Disaster Preparedness and Emergency Management started in 2003 with one of the full-time 

Public Administration faculty.  Due to the low number of full-time tenure faculty and the growing FTE 

ratios, as of AY 2013-2014 instructors and lecturers teach more than seventy percent of all courses.  For 

AY 2013-2014 full-time tenure faculty taught 30 of the 103 courses offered. 

A 2003 WASC capacity review raised concerns about the degree to which these single-faculty 

concentrations could represent the academic breadth of their disciplines and suffered from intellectual 

isolation (Final Capacity Review Report of the WASC Preparatory Review Team to the UH-West Oahu, 

June 2003).   

 In AY 2013-14 adjunct faculty hires by the division out numbered full-time faculty 2-1 over the 

previous 4 years (Table 2).  If this trend continues, it may signal a growing dependence on adjunct hires 

to serve growing enrollment, and in turn would justify the hiring of additional permanent Public 

Administration faculty.  The spike in Public Administration courses delivered will continue to remain so 

as overall student enrollment at UHWO shows double digit growth. I fact, enrollment has grown from 

133 students in 2007-2008 to 446 students in 2013-2014 without any additional hires in faculty. Further 

inspection of enrollment in the concentrations during the present review period shows that growth in 

the division has increased between 8% and 32% during the review period and the trend shows that it 

will continue in subsequent years at an average rate of 16% (see Table 5).   

 In addition to concentration enrollment, service to the General Education program can also 

impact the faculty staffing needs of a concentration. Public Administration was requested by the VCAA 

office to adjust the Divisions 100 level course to accept freshman and to also increase the number of 

writing intensive course available to Public Administration students.  In light of the issues reviewed, 

prioritizing of additional Public Administration faculty should consider the intellectual isolation, 

enrollment growth, and service demands of the different concentrations within the division. 

Research and Service  

 Full-time faculty of the Public Administration Division holding the rank of Assistant Professor or 

higher have a 3-course/semester instructional load and receive a 1-course release for research and 

service activities.  Full-time instructors have a 4-course/semester instructional load and no research 

expectation, but are expected to participate in faculty service (i.e., committee work, faculty senate).  

delivered 

FTE Faculty - 
Lecturers * 

6.04 5.29 6.50 7.14 7.71 10.54 11.18  
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Adjunct faculty hires are only expected to teach the courses for which they were hired to deliver within 

specific concentrations.  The tenure full-time faculty performed considerable service during the past 7-

years.  Table 3 shows that the division has been very active in service related to advising students, 

serving on and chairing committees, writing institutional reports, and engaging the broader community. 

Table 3.  The number of service activities performed by the full-time faculty of the Public Administration 

Division between AY 2007-08 and AY 2013-14. A comparison was not made of service and scholarly 

activity from the previous program review. 

Categories of Service Total 

Students advised 2750 

Standing committees served  28 

Standing committees chaired 4 

Ad hoc committees served 33 

Ad hoc committees chaired 6 

Administrative committees served 25 

Administrative committees chaired 14 

System committees served 8 

System committees chaired 0 

Institutional reports written 20 

Presentations to community groups 18 

Interviews given for the media 2 

Community organizations joined 4 

 

The divisional faculty has also been very active in research endeavors.  Table 4 shows that the full-time 

Public Administration faculty has produced 1 book, 9 chapters, 34 peer reviewed journal articles, 22 

conference presentations, and 1 successful grant or fellowship.  The faculty of the Public Administration 

Division have been active in serving their respective disciplines by editing 3 books, anthologies or 

journals; performing 6 other editorial tasks, authoring 6 reviews, attending 22 conferences/workshops, 

and joining 7 professional organizations.  

Table 4.  The number of scholarly productivity activity of the full-time Public Administration faculty 

between AY 2007-08 and AY 2013-14. 

 

Categories of Scholarly Activity Total 

Books authored or co-authored 1 

Chapters or works in books written 9 

Books, anthologies or journals edited 2 

Works published in refereed journals 37 

Works in other publications 2 

Other editorial tasks performed 6 

Papers presented at conferences 20 

Conferences or workshops attended 25 

Grants or fellowships received 1 

Readings or performances given 0 

Professional organizations joined 10 
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Reviews written 6 

Electronic publications 1 

  

In AY 2013-2014 the Justice Administration faculty took part in a program sponsored by the U.S. 

Department of Justice and the Federal Bureau of Investigation called FBI Adopt-a-School program. This 

inaugural program The Practical Observation and Vocational Experience (PROVE) is an introductory 

programs that include 11-12 grade high school students and exposes them to the world of forensics, 

criminology, and law enforcement.  PROVE was designed to be an immersive experience that culminates 

with a field training exercise in which student-participants resolve a fictional case. That field experience 

was conducted on the campus of UHWO with students from Waipahu and Farrington High Schools.   

It is also noteworthy that the non-tenure line part-time faculty of the division has also been 

active in service.  For example, the part-time instructors hired in 2007 for Public Administration and 

Justice Administration have been active on administration committees in various capacities as well as 

advising students on career selection.  A part-time faculty member has also been active in securing 

internship positions within the Honolulu Police Department and other law enforcement agencies.  

 While the Public Administration faculty, have been very active in service and productive in 

research, the Public Administration faculty survey revealed that a lack of administrative support, 

information resources, financial and personnel resources has inhibited scholarly productivity.  When 

asked to identify the “greatest challenges you face in conducting your scholarship” (items 48 thru 52), 

the division’s faculty identified the lack of needed data bases in the library, funding for travel, time to 

review data, course releases for research, resources for research, administrative support for research, 

and research assistants.  Consistent with the greatest challenges to scholarship identified above, 

satisfaction with the information resources at the UHWO Library received a moderate mean satisfaction 

rating of 2.8 (n=4, item 50).  When asked how the library information resources could be improved (item 

51), all of the responses (n=4) mentioned the need for more funding for travel to attend conferences.  

Satisfaction with administrative support for scholarship was rated moderate, with a mean score of 4.0 

(n=4, item 42).  When asked how the administration could better support scholarship (item 52) all 4 

responses mention more resources in one form or another (i.e., for travel, grants, equipment and/or 

assistants) including collegial research support collaboration.   

 The expressed need for “time to review data”, research assistants, and release time for research 

may be related to the high level of service performed by UHWO faculty in general, and documented 

above for the Public Administration faculty in particular.  During the past 7 years and beyond, the 

development of UHWO, combined with minimal faculty and administrative staffing has created a large 

and distracting service obligation.  Faculty are regularly expected to serve on standing, personnel, 

assessment, search, WASC focused, and planning committees; and there are not very many who can 

attend such meetings and still deliver the required teaching and research requirements.  The idea that 

we need more Public Administration faculty was a recurring theme on the Pubic Administration Faculty 

Survey with participants indicating the need for more faculty in the responses provided to items 10, 26, 

and 27 (Appendix A).   
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PUBLIC ADMINISTRATION STUDENTS 

Program Enrollment 

 Starting in AY 2007-08 to AY 2013-14, enrollment in the Public Administration concentrations 

ranged between a low of 133 to a high of 446 students (Table 5).  The two Public Administration 

certificate programs awarded certificates between AY 2007-08 and AY 2013-14 from 10 to 25 students 

in Disaster Preparedness and Emergency Management and Health Care Administration from 3 to 36 

students.  As noted above, enrollment campus-wide has been increasing dramatically, but enrollment 

growth is varied among programs.  

 Program enrollment is not the only measure of the students served by a discipline.  Student 

semester hours (SSH) reflect all the credit hours delivered to students by the disciplinary courses offered 

during a semester.  For example, if discipline X offers a 3-credit course with 10 students enrolled, 30 SSH 

are delivered; if discipline Y offers a 3-credit course with 30 students enrolled, then 90 SSH are 

delivered.  These examples illustrate how one course can serve many more students than another 

course.  Table 5 presents the SSH delivered by each Public Administration concentration from Fall 2007.  

It is customary to divide the SSH delivered in a concentration by 15 (a full-time student credit load) to 

derive the number of full-time Equivalent students served by a program.  The number of FTE students in 

proportion to program enrollment provides a gage for evaluating how many students are served by a 

program’s courses over those enrolled in the program (i.e., through general education service, service to 

other disciplines through cross-listing courses, and service to complementary credit students etc.). 

 

Table 5.  The numbers of students enrolled, student semester hours completed (SSH), and full-time 

equivalent (FTE) students in Public Administration are an aggregate of the entire division. Data for each 

concentration in Public Administration, Justice Administration, Health Care Administration, and the 

certificate programs in Health Care Administration and Disaster Preparedness and Emergency 

Management by semester between AY 2007-08 and Spring 2014 are not identified by concentration due 

to the way PUBA courses are listed. 

Enrollment Data 
* 

AY 
2007-
08 

AY 
2008-
09 

AY 
2009-
10 

AY 
2010-11 

AY 
2011-
12 

AY 
2012-
13 

AY 
2013-
14 

Public Administration Totals 

Enrollment 133 145 177 261 318 382 446 

SSH Taught by 
Faculty/Lecturers 

1334 1370 1836 2350 2463 3033 3903 

Students Faculty 
Ratio 

14.73 17.22 18.92 21.98 21.26 19.17 23.26 

 Data are reported for fall semesters only 

 AY 2007-
08 

AY 2008-
09 

AY 2009-
10 

AY 2010-
11 

AY 2011-
12 

AY 2012-
13 

AY 2013-
14 

Student 
Faculty Ratio 

14.37 17.22 18.92 21.98 21.26 19.17 23.26 
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Lower Division 14.02 0 20.00 0 0 37.38 28.02 

Upper Division 14.75 17.22 18.88 21.98 21.26 18.80 22.95 

 Data are reported for fall semesters only 

The degrees awarded indicate that an increase in enrollment (see Table 5A) correspond to 

degrees awarded in Health Care Administration and Disaster Preparedness and Emergency Management 

while the concentrations of General Public Administration and Justice Administration remain flat. It is 

unclear at this time if students are changing majors from one concentration within Public Administration 

to another or have switched to and entirely different concentration such as Business Administration, 

which has had a strong increase in enrollment. The headcount provided in Table 5 by IRO does not 

differentiate between full-time and part-time students. Public Administration does not break out the 

four concentrations by course identification instead it is at the course level and not at the concentration 

level. This blending of the course identifications makes data supplied by the IRO difficult to report at the 

concentration level. 

Table 5A. The total number of degrees awarded during the review period is shown below. 

 

Degrees & 
Certificates 

AY 2007-
08 

AY 2008-
09 

AY 2009-
10 

AY 2010-
11 

AY 2011-
12 

AY 2012-
13 

AY 2013-
14 

        

Totals 45 71 67 83 95 157 147 

Bachelors (BA)  32 49 37 53 59 96 86 

Certificates 13 22 30 30 36 61 61 

        

Concentrations 
& Certificates 

       

DEPM (BA) 0 0 0 3 12 15 10 

Certificate 10 15 20 24 24 33 25 

        

General PUBA 
(BA) 

19 18 11 15 17 14 15 

        

Health Care 
Admin (BA) 

0 2 8 17 16 48 49 

Certificate 3 7 10 6 12 28 36 

        

Justice Admin 
(BA) 

13 29 18 18 14 19 12 

        

 

Student Characteristics   

 Students enrolled in the Public Administration Division over the past 7 years have been 

ethnically diverse with relatively high percentages of individuals self reporting as Hawaiian (34.7-42.9%), 

Caucasian (23.9-16.7%), mixed race (13.2-20.8%), and various Asian (mixed Asian, Korean, Japanese, 
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Filipino, other Asian) ethnicities (Table 6).  Reflecting national trends in higher education, the gender 

distribution of Public Administration students has been skewed towards women who represented 

between 60.9 and 69.7% of our student body over the past 7-years (Table 7).  UHWO students have 

historically been older non-traditional students owing to our upper-division past.  This trend has 

continued with the opening up of our 100 -200 level course to lower-division students, with the mean 

age of our students ranging between 32 and 29 years during the review period (Table 8).  It is 

noteworthy that the mean student age has steadily dropped each year since the fall of 2008, and this is 

likely a result of our growing lower-division student population.   

 Several items on the PAFS addressed faculty satisfaction with the students enrolled in the 

division.  The faculty reported high satisfaction with the students enrolled in their concentration overall 

with a mean rating of 4.8 (n=4, item 35). The satisfaction with our traditional transfer student 

population was higher with a mean rating of 4.0 (n=3, item 38).  The responses to the open ended 

follow-up question about how to improve our transfer students (n=3, item 39) one response about 

needing better support for reading and writing, and one response stating we have not control over 

incoming students. In light of these comments, the administration might consider a campus-wide 

discussion about UHWO ability to give remedial instruction on some writing and math skills lacking in 

transfer students. 

Table 6.  The number and percentage of different student ethnicities enrolled in the Public 

Administration Division between AY 2007-08 and Spring 2014.  Note that the ethnic categories were 

revised in AY 2011-12 and this change affected the distribution of ethnicities reported before and after 

the change. The strongest increase in ethnicities is in the Filipino and Hawaiian population located 

within the campus geographical area. This could be attributed to programs offered through the Public 

Administration concentrations that support the campus mission of providing local workforce 

development opportunities. 

Academic year AY 2007-08 AY 2008-09 AY 2009-10 AY 2010-11 AY 2011-12 AY 2012-13 AY 2013-14 

African American 4 5  6  9 11 11 12  

Caucasian 12 14  29  33   43 45 52  

Chinese 4 4 5  7  7  9 4  

Filipino 19 30  36  58   69 91 102  

Hawaiian 36 30  33   64  68 89 117 

Hispanic 2 2 3 5 5  4 5  

Japanese 15 22  23  27  30  26 29  

Other Asian 9 10  15 18  29  41 43  

Pacific Islander 13 9  9 11 13 15 17 

Mixed Race 17 17  16  28   42 51 65  

Native American 1  1 2  1  1  0 0  

Not reported 1 1 0 0  0 0 0  

* Data reported for fall semesters only 

Table 7.  The number and percentage of male and female students enrolled in the Public Administration 

Division between AY 2008-09 and Fall 2012. 
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Academic year Males Females 

AY 2007-2008  52  81 

AY 2008-2009  49  96 

AY 2009-2010 63 114 

AY 2010-2011 82 179 

AY 2011-2012 106 212 

AY 2012-2013 118 262 

AY 2013-2014 135 310 

    *Data reported for fall semesters only 

 

Table 8.  The mean ages and age range of the students enrolled in the Public Administration Division 

program AY 2007-08 through Spring 2014. 

Program AY 2007-
08 

AY 2008-
09 

AY 2009-
10 

AY 2010-
11 

AY 2011-
12 

AY 2012-
13 

AY 2013-
14 

Public Administration 

Age 
Range 

18->60 <18->60 <18-59 <18-59 <18->60 <18->60 <18->60 

Mean Age  32 32 31 32 31 29 29 

  * Data reported for fall semesters only 

 PUBLIC ADMINISTRATION PROGRAMS  

Curricular Requirements   

 Tables 9 through 13 summarize the curricular requirements for each of the long-standing Public 

Administration concentrations (General Public Administration, Justice Administration, Health Care 

Administration, and Disaster Preparedness and Emergency Management).  These concentrations require 

twenty-four credits of upper-division core course work, eighteen credits in an area of concentration.  A 

total of fifty-one credits of upper division courses are required to complete the BA in Public 

Administration as well as a senior capstone course (Senior Project or Practicum).   

The Public Administration faculty, also deliver online upper-division course to students residing 

on Kaua‘i, Lana‘i, Maui, Moloka‘i and Hawai‘I since 2001. In addition to the divisional core and elective 

courses, all students in the Public Administration programs must also complete a senior practicum or 

senior project.  This curriculum structure was developed to provide neighbor island students access to a 

four year BA degree in Public Administration. 

 

Table 9.  A Summary of the curricular requirements for the Degree in Public Administration. 

Requirement Credits  Description 

Core Requirements 24 PUBA 306, 301, 313, 340, 341 or SSCI 210 or BUSA 320, 351, 414, 
475 

Capstone 
Requirement 

3 From either PUBA 486 or 490 

Concentration Area 18 18 credits for area of concentration 

Prerequisite 3 ENG 200 or ENG 209 



Public Administration Internal Report              17 
 

Requirements 

Prerequisite 
Requirement 

3 MATH 100 

BA Degree Total  51 Require for a BA degree in Pubic Administration including 
concentration requirement 

 

Table 10.  Summary of the curricular requirements for the General Public Administration concentration. 

Requirement Credits  Description 

Core 
Requirements 

24 PUBA 306, 310, 313, 340, 341 or SSCI 210 or BUSA 320, 351, 414, 475 

Capstone 
Requirement 

3 From either PUBA 486 or 490 

Complementary 
Requirement 

18 PUBA 100, 301, 302, 303, 307, 312, 315, 318, 319, 330, 352, 355, 367, 
406, 411, 446, 460, 461, 462, 463, 464, 470, 477, 480, 481 

 

Table 11.  Summary of the curricular requirements for the Justice Administration concentration. 

Requirement Credits  Description 

Requirement 3 PUBA 409 Legal Foundations of Justice Administration 

Complementary 
Requirement 

15 PUBA 103, 305, 309, 315, 316, 320, 321, 322, 323, 324, 326, 355, 406, 
410, 411, 431, 432, 434, 435, 436, 461 

 

Table 12.  Summary of the curricular requirements for the Health Care Administration concentration. 

Requirement Credits  Description 

Requirement 9 PUBA 301, 302, 303 

No Experience in 
Healthcare 
recommended 

3 PUBA 101 

Strongly recommended  15 PUBA 307, 318, 319, 446, 477 

Complementary 
Requirements 

9 PUBA 101, 307, 318, 319, 411, 446, 470, 473, 474, 476, 477, 
480 

 

Table 13.  Summary of the curricular requirements for the Disaster Preparedness and Emergency 

Management concentration. 

Requirement Credits  Description 

Required 9 PUBA 411, 463, 464 

Strongly Recommended 9 PUBA 102, 460, 461, 462, 446, 470, 481 

 

The Division’s certificate programs Table DPEM and Table 15 HCA are workforce related and can 

be completed alone or in conjunction with another academic program.  The certificate in Health Care 
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Administration is an 18-credit program delivered by the Public Administration faculty.  Students who 

complete the Health Care Administration certificate receive a solid foundation in administration and a 

good introduction to the field of health care.  The Disaster Preparedness and Emergency Management 

(DPEM) certificate is an 18-credit program delivered primarily online by the Public Administration 

faculty.  Completion of the DPEM certificate provides students with the educational requirements 

approved by the United States Department of Homeland Security (DHS) and the Federal Emergency 

Management Agency (FEMA).  The certificate in DPEM meets the national standards established by the 

DHS and FEMA higher education project.  

Table 14.  Summary of the curricular requirements for the Disaster Preparedness and Emergency 

Management Certificate. 

Requirement Credits  Description 

 Required 18 PUBA 411, 460, 461, 462, 463, 464 

      

  

Table 15.  Summary of the curricular requirements for the Healthcare certificate. 

Requirement Credits  Description 

Required 9 PUBA 301, 302, 303 

Recommended 9 From PUBA 307, 318, 319, 411, 446, 476, 477, 480, 490 

 

Lower-division Development 

Since the fall of 2006, concentrations at UHWO have been delivering 4-year curricula. The Public 

Administration Division programs have few lower-division courses being delivered because it is an 

upper-division transfer program that serves graduates of the UH Community College system.  The 

concentrations within Public Administration have changed the pre-requisites to allow lower-division 

100-200 courses to be offered to freshman and sophomore students as noted in Table 16.  At this time 

expansion of lower division course offerings has not been reviewed with the exception of opening up 

the divisions 100-200 level course to freshman students as noted above. The need for additional lower 

division courses will depend on hiring additional faculty to develop new courses. 

Table 16. Average class size for lower division (100-200 level courses) vs. upper division (300-400 level 

courses). 

Average 
Class Size 

AY 2007-
08 

AY 2008-
09 

AY 2009-
10 

AY 2010-
11 

AY 2011-
12 

AY 2012-
13 

AY 2013-
14 

Lower 
Division 

* * 24 0 0 40 32 

Upper 
Division 

* * 25 27 30 30 28 

 Not reported 
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Distributed Learning 

In the fall of 2001 the Public Administration Division began delivering its first DE program to 

neighbor island populations within Public Administration concentrations of General Public 

Administration Health Care administration, Disaster Preparedness and Emergency Management, and 

Justice Administration followed with online delivery to the neighbor islands as programs were 

developed for online delivery.  To date, the Public Administration faculty, have developed online course 

sections to offer all concentrations online.   

The concentrations within Public Administration Division have continued to deliver online 

course sections and as of AY 2013-14 (most recent data available), 63% of the division’s course offerings 

were online (Table 17). Online offerings in the Public Administration program have grown steadily for 

each year of the current review period.   It is noteworthy that Public Administration has been offered as 

a DE option to the neighbor islands with about two-thirds of its courses online each year.   

The PAFS had several items designed to measure the division’s satisfaction with online 

instruction.  On item 28, the Public Administration faculty rated their satisfaction with the learning of 

student’s enrolled in-person, hybrid, online and / or HITS sections (mean = 4.3, n=4).  The mean 

satisfaction rating of the division with the “expansion of online course sections” (item 29) was 

moderately high at 4.3 (n=4).  To the question about whether the faculty in concentrations should be 

limited in the number of online course sections they deliver (item 34) 3 of 4 open-ended responses 

indicated in the negative.  In an open ended question about technical support for instruction overall, 3 

of 4 responses expressed frustration with keeping up the latest technology and support services.   

Table 17. The number of in-person and distance education (online and interactive television/HITS) 

course sections delivered for each Public Administration concentration between AY 2007-08 and AY 

2013-14. 

Modality AY 2007-
08 

AY 2008-
09 

AY 
2009-
10 

AY 
2010-11 

AY 
2011-12 

AY 
2012-13 

AY 2013-
14 

Totals  

                             Public Administration 

In-
person 

16 16  13  17  17  15 16 110  

Online 7  10   15  19  21  29 28 129  

                      Health Care Administration 

In-
person 

1  0  3  7  4  9 9 33  

Online 8  15  9  14  11  19 13 89  

                          Justice Administration 

In-
person 

 7 5  9  2  7   5 4 39  

Online 5  8  11  12  13  13 14 76  

      Disaster Preparedness and Emergency Management 

In-
person 

4  5  4  6  5  5 3 32  

Online 7  8  12  10  12  12 13 74  
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                    Public Administration Division 

In-
person 

 28  25  29  32  34  34 32 214  

Online  26 40  45 55  57  73 68 368 

 

Data on mean class sizes during the review period shows that our online sections were often 

more efficient than their in-person counterparts (Table 18).  For example, with some exceptions the 

mean enrollment in courses tended to be higher for online than in-person sections.  This finding is 

surprising given that online sections are capped at 30 students and in-person sections at 40.  It appears 

that students are expressing their preference for online instruction through higher enrollment in DE 

sections.  While there are sound pedagogical reasons for in-person instruction and some topics require 

in-person instruction for effective learning, this trend in student enrollment should not be ignored in 

planning for future course offering within the division concentrations.   

 

Table 18.  The mean class size, and lowest and highest enrollment for course sections delivered in 

different modalities (in-person and online) for the Public Administration concentration between AY 

2007-08 and AY 2013-14. Because of the way Public Administration identifies courses in the four 

concentrations it is not possible to break out the concentrations and is something to consider in the 

future. 

Modality 
* 

AY 2007-08 AY 2008-09 AY 2009-10 AY 2010-11 AY 2011-12 AY 2012-13 AY 2013-14 

                                             Public Administration   

In-person 15.0  12.6  14.5  16.8  24.5  25.0 22.2 

Online 25.8  30.4  25.6  28.0  26.3  22.5 26.6 

*All data points are for fall semesters only 

 

Course Rotations     

 The course rotations for the divisional core, concentrations, certificate programs are presented 

in Appendix B.  Inspection of these rotations reveals that sufficient courses have been scheduled each 

year for transfer students to graduate in 2 years or freshmen to graduate in 4.  The course rotations also 

show that for most of the concentrations, the rich variety of courses listed in the catalog as satisfying 

the program requirements.  Justice Administration is more limited on the schedule of courses offered to 

students due to the lack of qualified faculty and adjunct faculty to teach the wide variety of course 

offerings.  All concentrations and certificates list courses in the catalog that can satisfy program 

requirements have either not been offered or were rarely offered during the past 5 years.  The cause of 

this circumstance can be attributed to at least two explanations that are not mutually exclusive.  First, 

the concentrations may have developed more courses over the years than are necessary to deliver the 

program.  The catalog certainly does list a very large variety of elective courses for each Public 

Administration concentration.  Regardless of the concentration’s faculty staffing or enrollment a large 

number of concentration electives were added by the Pubic Administration faculty, thereby offering 

quality programs in each concentration.  Second, the promise of additional full-time tenure track faculty 
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never materialized to support the expanded electives listed in the catalog and a lack of institutional 

support for locating and hiring adjunct faculty precludes offering all the electives throughout the current 

period.  Responses to items 25 and 27 of the PAFS, for example, indicated the need for “more faculty to 

teach a wider range of specialized courses”, and a need to include one additional course in “program 

planning critical to today’s Public Administration environment”. 

 

Transition to BA Degrees   

 The concentrations of the Public Administration Division have an independent 4-year BA degree 

in Public Administration (1976) with concentrations in Public Administration (1976), Justice 

Administration (1985), Health Care Administration (1988) and Disaster Preparedness and Emergency 

Management (2003).  Health Care Administration lost its full-time faculty in 1997 and was not replaced 

until 2002 as a certificate program and stopped again in 2004.  A full-time faculty was not hired until 

2006 and the program was reorganized in its current form as a certificate program.  The Health Care 

Administration was approved as a concentration in 2008.  The mean satisfaction rating of the division 

with the current concentration structure was moderate at 4.5, ratings at 3 and/or 5.  As noted 

previously (see page 5 Divisional History section), the concentration structure permits the delivery 

disciplinary credentials without the disciplinary enrollment necessary to deliver independent BA degrees 

in each Public Administration concentration area.  This pragmatic function likely underlies the level of 

support expressed for the current structure.  While divisional enrollment is growing, sufficient full-time 

tenure track faculty is lacking in each concentration to deliver the courses necessary for disciplinary 

degrees in all the concentrations.  The Public Administration has resorted to a lecture pool of highly 

qualified instructors with years of experience in their respective fields.  

 There is currently no plan to transition to separate BA degrees for each concentration in the 

Division. A response to question 13 on the PAFS involves simply moving to independent degrees about 

“what if anything would you change about the concentration based academic structure of the division”, 

“change each concentration to its own major/BA degree program”.  When asked, “rate how satisfied 

you are with the concentration based academic structure of the Public Administration Division” (item 

12), receive a moderate rating of 4.5 with rating of 3 and/or 5.  

INSTRUCTION AND LEARNING 

Course Evaluations 

 The Public Administration faculty solicits feedback from students in their courses through course 

evaluation surveys that are administered in each course section every semester.  During the fall of 2008 

changes in the administration of the course evaluation survey resulted in no aggregate division level 

data being reported.  At the time of the report the number of students responding to the surveys was 

not available. 

 

Table 19.  Summary of rating-scale (5-point scale of agreement with the exception of the two items 

noted) course evaluation results for the Public Administration Division by semester between AY 2007-08 

and AY 2013-14. 

Item Summary   F-09 F-10 F-11 F12 F-13 S-14 

  n Avg. n  Avg. n Avg. n Avg. n Avg. n Avg. 
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Taught me 
methods of 
analysis 

PUBA 
UHWO  

560 
1913  

4.30 
4.29 

700 
2272 

4.36 
4.38 

914 
2427 

4.50 
4.43 

1179 
3436  

4.44 
4.36 

1495 
4000 

4.34 
4.34 

1315 
3650  

4.38
4.37 

Overall 
effectiveness of 
instructor 

PUBA 
UHWO 

560 
1913 

4.36 
4.37 

700 
2272 

4.46 
4.43 

914 
2427 

4.51 
4.45 

1179 
3436 

4.46 
4.38 

1495 
4000 

4.36 
4.36 

1315 
3650 

4.40 
4.40 

Weekly time 
spent on 
assignments** 

PUBA 
UHWO  

560 
1913 

2.50 
2.41 

700 
2272 

2.48 
2.41 

914 
2427 

2.54 
2.44 

1179 
3436 

2.49 
2.39 

1495 
4000 

2.67 
2.54 

1315 
3650 

2.71 
2.54 

Expected course 
grade *** 

PUBA 
UHWO 

560 
1913 

4.16 
4.12 

700 
2272 

4.21 
4.16 

914 
2427 

4.37 
4.25 

1179 
3436 

4.24 
4.16 

1495 
4000 

4.13 
4.12 

1315 
3650 

4.17 
4.12 

Learned factual 
material 

PUBA 
UHWO  

560 
1913 

4.44 
4.37 

700 
2272 

4.47 
4.45 

914 
2427 

4.50 
4.48 

1179 
3436 

4.48 
4.41 

1495 
4000 

4.38 
4.36 

1315 
3650 

4.40 
4.38 

Gained 
understanding of 
principles 

PUBA 
UHWO  

560 
1913 

4.38 
4.32 

700 
2272 

4.41 
4.39 

914 
2427 

4.47 
4.43 

1179 
3436 

4.41 
4.34 

1495 
4000 

4.31 
4.31 

1315 
3650 

4.33 
4.32 

Good use of 
examples/illustrat
ions 

PUBA 
UHWO 

560 
1913 

4.22 
4.30 

700 
2272 

4.36 
4.40 

914 
2427 

4.42 
4.42 

1179 
3436 

4.41 
4.37 

1495 
4000 

4.26 
4.32 

1315 
3650 

4.29 
4,32 

Instructor 
stresses 
important points 

PUBA 
UHWO  

560 
1913 

4.22 
4.30 

700 
2272 

4.34 
4.40 

914 
2427 

4.45 
4.44 

1179 
3436 

4.40 
4.37 

1495 
4000 

4.28 
4.33 

1315 
3650 

4.31 
4.34 

Clearly stated 
course objectives 

PUBA 
UHWO  

560 
1913   

4.53 
4.46 

700 
2272 

4.55 
4.52 

914 
2427 

4.59 
4.57 

1179 
3436 

4.56 
4.49 

1495 
4000 

4.47 
4.48 

1315 
3650 

4.52 
4.48 

Acknowledges all 
questions 

PUBA 
UHWO  

560 
1913 

4.39 
4.39 

700 
2272 

4.43 
4.46 

914 
2427 

4.46 
4.50 

1179 
3436 

4.52 
4.47 

1495 
4000 

4.40 
4.42 

1315 
3650 

4.44 
4.44 

Instructor easy to 
talk with and 
available 

PUBA 
UHWO  

560 
1913 

4.31 
4.35 

700 
2272 

4.38 
4.41 

914 
2427 

4.44 
4.44 

 

1179 
3436 

4.44 
4.41 

1495 
4000 

4.35 
4.39 

1315 
3650 

4.42 
4.40 

Course material 
clear and 
organized 

PUBA 
UHWO  

560 
1913 

4.33 
4.30 

700 
2272 

4.33 
4.36 

914 
2427 

4.42 
4.39 

1179 
3436 

4.41 
4.32 

1495 
4000 

4.29 
4.28 

1315 
3650 

4.36 
4.32 

Amount of 
material was 
reasonable 

PUBA 
UHWO  

560 
1913 

4.34 
4.25 

700 
2272 

4.40 
4.37 

914 
2427 

4.42 
4.37 

1179 
3436 

4.37 
4.30 

1495 
4000 

4.23 
4.26 

1315 
3650 

4.33 
4.30 

Class assignments 
were effective 

PUBA 
UHWO  

560 
1913  

4.33 
4.30 

700 
2272 

4.39 
4.37 

914 
2427 

4.45 
4.40 

1179 
3436 

4.41 
4.31 

1495 
4000 

4.25 
4.27 

1315 
3650 

4.30 
4.32 

Materials 
provided were 
relevant 

PUBA 
UHWO  

560 
1913 

4.40 
4.42 

700 
2272 

4.48 
4.47 

914 
2427 

4.54 
4.53 

1179 
3436 

4.48 
4.42 

1495 
4000 

4.35 
4.37 

1315 
3650 

4.35 
4.39 

All data points are for fall semester with the exception of the spring 2014 semester. 

* From Fall 2007 to Spring 2009 divisional ratings were not reported and during Spring 

2009 four of the items on the current course evaluation form were not included. 

 ** On the scale for this item, a rating of 2 corresponds to 3-6.9 hours and a rating of 3  

  corresponds to 7-10.9 hours. 

 *** On the scale for this item, a rating of 4 corresponds to a course grade of B and a rating  

  of 5 corresponds to a course grade of A. 

Beginning in the fall of 2009 the course evaluations were delivered online to students in both in-

person and DE course sections through what is called the eCafe course evaluation system.  With the 

shift to eCafe four new items were added to the survey, while several items historically administered to 

our students were removed.  Table 19 presents aggregate division level data for the 15 items that are 

currently administered to all participating students.  Thirteen of the items have students rate their 

agreement with statements like “the instructor clearly stated the objectives of the course,” on a 5-point 

scale.  Inspection of the division level data for these 13 items reveals that the faculty of the Pubic 
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Administration Division is highly regarded by the students participating in the course evaluations with all 

of the mean ratings ranging between 4 and 5 points on the 5-point scale.  

The Public Administration Division fares better than UHWO in most of the 15 categories rated by 

students. The number of course evaluations increased from fall 2009 to spring 2014 by nearly 50% for 

Public Administration and UHWO since 2009 this could be attributed to the online availability of the 

evaluation. What is not known is the inclusion of all students vs. students who regularly participate in 

course evaluations so the data may not represent the entire Public Administration student body. 

 The two distinctively scaled items on the eCafe instrument ask students about how much time 

they spend out of class on course related work each week, and the grade they expect to receive in the 

course.  The item on time spent out of class on course work is relevant to the credit hours expected of 

students in credit earning courses.  The UHWO credit hour policy holds that for each credit hour 

assigned to a course, students should devote 3 hours of work per week.  In turn, for a typical 3-credit in-

person course a student is expected to devote 9 hours of work of which nearly 3 hours are spent 

attending scheduled class meetings (2 hours and 40 minutes) each week.  For DE course sections, 

instructional activities such as viewing streamed lessons, participating in chats, or posting on discussion 

boards make up for the time devoted to attendance among in-person courses.  During the semesters for 

which data were available (Fall 2009 through Spring 2014) the mean ratings for time spent on work out 

of class each week ranged between 2.50 and 2.71, with a rating of 2 corresponding to 3-6.9 hours and a 

rating of 3 corresponding 7-10.9 hours.  Given that the mean ratings are greater than 2 but less than 3, it 

would appear that on average our students are spending about 7-8 hours a week on course related work 

outside of scheduled meeting times or instructional activities for online sections. 

 Last, aggregate data on the grade students expect in Public Administration courses received 

mean ratings that ranged between 4.36 and 4.46.  On the scale for this item a 4 indicates a grade of B 

and a 5 indicates a grade of A.  Consequently, students responding to the course evaluations in the 

Public Administration Division typically expect a grade of B or slightly higher.  Given that an analysis of 

grades assigned in the division found that on average students receive a grade of B to B+ (see Table 26), 

it would appear that the results of the course evaluations are either biased by higher performing 

students participating in the evaluations, or students may have inflated expectations of their likely 

course grade. 

 

Assessments of Learning 

 As of AY 2011-12 the UHWO Public Administration Division had successfully completed its first 

assessment cycle.  These academic assessments were based on five Institutional Learning Outcomes 

(ILOs) that were developed during AY 2006-07 under the direction of a newly established campus-wide 

Assessment Committee.  This committee which is composed of one faculty representative from each 

academic division (Education, Business Administration, Humanities, Public Administration and Social 

Sciences), directed the UHWO faculty in developing Divisional and Concentration learning outcomes 

(DLOs and CLOs) that aligned with the newly developed ILOs.  The Assessment Committee then 

established a schedule for assessing one ILO each year, which defined our recently completed 5-year 

assessment cycle (AY 2007-08 through AY 2011-12). 
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 For each year of the assessment cycle, the Assessment Committee developed: 1) a timeline for 

conducting assessments, 2) guidelines for how the assessments were to be carried out, and 3) rubrics for 

faculty to apply in evaluating student works.  In directing the Quantitative Literacy assessment during AY 

2009-10, the Public Administration division offered suggestions about how to measure the quantitative 

literacy of our students to the campus wide Quantitative Literacy Assessment Committee, but was not 

selected to participate in the assessment did not participate in the assessment. For all other 

assessments, the faculty were instructed to select one course from each concentration on the Fall 

schedule with student learning outcomes (SLOs) aligned with the ILO (Written Communication, Oral 

Communication, Global and Indigenous Perspectives and Critical Thinking) under campus-wide review.  

In turn, with the exception of Quantitative Literacy the Assessment Committee requested assessments 

of the Public Administration concentrations each year.  Excluding the Quantitative Literacy assessment, 

between 1 and 7 Public Administration concentrations participated in each annual assessment, with 4 

concentrations (Public Administration, Health Care Administration, Justice Administration, Disaster 

Preparedness and Emergency Management) participating in every assessment requested starting in AY 

2011-12 (Table 20).  This amounted to between 1 and 13 courses being assessed each year in the BA in 

Public Administration (for 2 of the 6 campus-wide assessments conducted), because some 

concentrations assessed more than one course in some years. 

Table 20.  The number of courses assessed by each Public Administration concentration and the division 

during each year of the completed 5-year assessment cycle. 

 

Public 
Administration 
Concentration 

AY 2007-
08 
(Written) 

AY 2008- 
09 
(Oral) 

AY 2009-
10 
(Quant) 

AY 2010-
11 
(G&I 
Pers.) 

AY 2011-
12 
(Critical 
Th.) 

AY 2013-
14 
(Writing) 

Courses 
Assessed 

Public 
Administration 

4*  1#**  0***  0****  1  7 8  

Justice 
Administration 

2# 1#  0 *** 0****   1 2 3  

Healthcare 
Administration 

1  1# 0 *** 1 1  3 4  

Disaster 
Preparedness 
and 
Emergency 
Management 

1 1#  0***  0 **** 1  1 2  

Courses 
Assessed 

8  4 0 1  4  13 17  

*AY 2007-08 Professional Studies was the division that represented Business Administration and 

Public Administration therefore courses selected were business related with the exception of 

the capstone course. 

**AY 2008-09 Professional Studies conducted oral assessments on two capstone courses PUBA 

486 Senior Project and PUBA 490 Administrative Practicum. Students taking the 486/490 in each 

concentration were assessed. 
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***AY 2009-10 No Public Administration courses were assessed for quantitative Literacy and 

only Business Administration course BUSA 313 Intermediate Financial Accounting II were 

assessed. 

****AY 2010-11 Public Administration Assessments were conducted for Global and Indigenous 

Perspectives on PUBA 307 Community Health Analysis. 

# Public Administration Students who took the capstone course were assessed on writing LO (AY 

2007-2008) and oral LO (AY 2008-2009). Therefore, students were not separated into each 

distinct concentration for assessment purposes, but data was combined for all PUBA students 

and compared to Business Administration students in the Professional Studies Division. 

 

 The particular courses selected for assessment were volunteered by Public Administration 

faculty who happened to be delivering a course with SLOs aligned with the ILO under review.  Table 20 

shows that this process was successful in representing the Public Administration faculty (full-time, part-

time faculty and lecturers participated in AY 2013-14 only) in the courses selected for assessment.  

Further, both in-person and online Public Administration course sections were represented in about the 

proportions that the division delivers courses in these modalities.  As illustrated in Table 21, for 

example, about half of the division’s course offerings were online. 

 Following Assessment Committee Guidelines, the Public Administration faculty member 

delivering a course under assessment compiled a collection of relevant student works (research papers, 

exam items, course assignments); or in the case of the Oral Communication ILO, coordinated with 

faculty peers to view the student presentation in-person or online.  The student works reviewed did not 

include every assignment in the course assessed, but rather the work of every student in the course for 

the assignments assessed.  The Assessment Committee guidelines stipulated that two faculty who were 

not the course instructor, should independently apply a rubric developed to evaluate the student works 

compiled by the course instructor.  Further, the percent correspondence of the independent rubric 

ratings were to be calculated as a measure of inter-rater reliability.  Compliance with the “two 

independent rater” guideline proved to be impractical and labor intensive for the Public Administration 

faculty.  For example, 4 of the Public Administration concentrations have only 1 full-time faculty, making 

it unrealistic for a course’s instructor to not also be involved in the rubric based rating of student works 

(Table 20).  

Table 21.  For each Public Administration concentration: the number of full-time faculty, the number of 

different full-time faculty who volunteered courses for assessment; and the number of in-person, online, 

lower-division, upper-division and capstone courses assessed.  

 

Public 
Administration 
Concentration 

Full-time 
Faculty 

FT Faculty 
Assessed 

In-person 
Sections 

Online 
Sections 

Lower- 
Division 

Upper- 
Division 

Senior 
Capstone 

Public 
Administration 

.5  .5  3  4  0  5  2  

Justice 
Administration 

1.5   1.5 0  2  0  2  0  

Health Care 1  1  1  2  0  1 2  
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Administration 

DPEM 1  1  0  1  0   1  0  

Totals 4  4  4   9 0  9 4  

 

 As assessments of learning have increasingly occupied the faculty of UHWO and the Public 

Administration Division over the past 7 years, several items on the PAFS were devoted to assessment.  

Overall the faculty reported higher than moderate satisfaction with the assessments of learning 

conducted mean= 4.8, (item 5, n=4).  In an open ended follow-up question about what “would you 

change about the process of assessing student learning,” three individuals responded, “nothing should 

be changed.”  The division’s mean rating of satisfaction with the “workload associated with conducting 

assessments,” was moderately low at 3.3 (item 9, n=4).  The follow-up open-ended question about 

assessment workload elicited responses such as “assessment should be given release time” and 

“assessment should be centralized university wide.”  Clearly, conducting these assessments of learning 

has entailed a substantial amount of additional work for the division’s faculty.    

 During AY 2009-10 and AY 2011-12, the Assessment Committee led the faculty in campus-wide 

“loop closing” exercises intended to identify how the Written Communication, Oral Communication and 

Quantitative Literacy assessments completed had informed faculty practice or program changes.  These 

exercises were reflections on what the faculty had learned and done in response to the assessments 

they had conducted.  During AY 2012-13 the Assessment Committee planned a “year of reflection” to 

identify strengths and weaknesses associated with the completed assessment cycle, develop General 

Education Learning Outcomes (GELOs) and lead the campus in a revision of ILOs, DLOs and CLOs. The 

assessment committee in conjunction with each UHWO division chairs and faculty a new set of ILO’s and 

GELO’s were developed and vetted through the faculty senate. 

 The revised ILOs focused learning to five areas: effective communication, cultural awareness, 

critical thinking, disciplinary knowledge, and community engagement. The revised ILOs are: 

1. Effective communication: Communicate clearly and effectively to an intended audience 

through written and spoken language 

2. Cultural awareness: Demonstrate knowledge of different cultures, sub-cultures or cultural 

phenomena through the study of art, music, history, literature, ideas, language or cross-cultural 

research 

3. Critical thinking: Demonstrate critical thinking skills by applying information to make well-

reasoned arguments or solve a problem 

4. Disciplinary knowledge: Demonstrate knowledge of the purview, processes, and contributions 

associated with an academic discipline 

5. Community Engagement: Demonstrate engagement with campus life, the broader community 

or service to others through the use of co-curricular resources, participation in extracurricular 

activities or service learning 

 

 In conjunction with the new ILO’s the Public Administration Division review and changed the 

DLO’s to better reflect a consistent theme within Public Administration.  
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 DL01 Demonstrate effective communications skills 

DL02 Demonstrate Quantitative, Technological and Analytical skills necessary for problem 

solving 

DL03 Identify International/Global/local issues affecting the public and private sectors 

DL04 Demonstrate general management knowledge 

DL05 Exhibit knowledge of ethical/legal responsibilities of organizations and society 

 

 In a change from previous assessment years, UHWO instituted a new category of learning 

outcomes in Spring 2013, General Education Learning Outcomes (GELOs). GELOs were tasked with 

addressing key portions of the ILOs, thus allowing DLOs to focus more on discipline specific learning. The 

new GELOs are: 

1. Written Communication: Demonstrate clear and effective writing for an intended audience 

2. Oral Communication: Demonstrate clear and effective speaking skills when communicating 

with an intended audience 

3. Symbolic Reasoning: Expose students to the beauty and power of formal systems, as well as 

to their clarity and precision 

4. Global and Multicultural Perspectives: Demonstrate knowledge of different cultures, 

civilizations, and global events associated with human history 

5. Art, Humanities and Literature: Demonstrate knowledge of artistic and philosophical 

endeavor through study of works or primary sources drawn from diverse media, genres and 

historical periods 

6. Hawaiian-Asian-Pacific Issues: H-A-P outcome language is currently not available 

7. Social and Natural Science Literacy: Demonstrate knowledge of the purview, processes and 

contributions associated with different social and natural scientific disciplines 

8. Contemporary Ethical Issues: Analyze a dilemma, issue or topic to develop an ethical 

judgment, argument or position 

 

In place of leading the faculty in more loop-closing on the Global and Indigenous Perspectives 

and Critical Thinking assessments, the Assessment Committee initiated a campus-wide self-study of our 

completed assessment cycle through focusing the faculty in each concentration on four questions: 1) 

can the rubrics developed be applied reliably, 2) did the Assessments performed identify program 

strengths and weaknesses, 3) have identified weaknesses informed program changes, and 4) did the 

changes implemented improve student learning?  All Four of the Public Administration concentrations 

participated in the assessment self-study exercise.  What follows is a summary of the responses of these 

four concentrations to the four study questions developed by the UHWO Assessment Committee. 

Rubric Reliability   

 On the question of whether the rubrics could be applied reliably, the data available for the 

concentrations under the Bachelors of Arts in Public Administration are mixed (Table 22).  The Public 

Administration faculty raters ranged between 40 and 100% correspondence on their Written 

Communication assessment.  For the Oral Communication assessment, the Public Administration faculty 

raters did not quantitatively measure reliability but simply took the mean of any discrepant ratings 
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recorded as the score for the presentations assessed.  On the remaining assessments, the Public 

Administration faculty did not measure reliability but discussed any discrepant scores reported.  Further, 

the Public Administration raters indicated that the process of discussing discrepant scores which were 

“minimal” led to agreements on scoring that were “easily reached.”  

 In going through the process of rating student works with rubrics and measuring reliability, the 

Public Administration faculty have come to the conclusion that the peer discussions that resulted from 

assessing student works were more valuable than quantitative measures of inter-rater reliability.   In 

turn, the process of measuring inter-rater reliability in assessing student works turned out to be more of 

a distraction, than a benefit that improved student learning.  In the next assessment cycle, faculty of the 

Public Administration division will work to formalize the fruitful discussions between faculty, about 

student learning which proved to be the most beneficial aspect of measuring reliability. 

Table 22.  Inter-rater reliabilities reported by each Public Administration concentration that participated 

in the assessment self-study.  

 

Pubic 
Administration 
Concentration 

AY 2007-08 
(Written) 

AY 2008- 09 
(Oral) 

AY 2009-10 
(Quant. 
Literacy) 

AY 2010-11 
(G&I Pers.) 

AY 2011-12 
(Critical Th.) 

AY 2013-14 
(Writing) 

Public 
Administration 

40% - 100% 100% --- --- 20% - 80% minimal  
discrepancy 

Justice 
Administration 

40% - 100% 65% --- --- 20% - 80% minimal  
discrepancy 

Health Care 
Administration 

40% - 100% 100% --- * 40% - 60% minimal  
discrepancy 

DPEM 40% - 100% --- --- --- 40% - 60% minimal  
discrepancy 

 

* 3 PUBA faculty independently applied the G&I rubric to the portfolio of student work for the PUBA 307 

Community Health Analysis course.  They calibrated their rubric ratings by 1. Discussing their scoring 

criteria, 2. Practicing applying the rubric to the portfolio independently, and 3. Re-consulting on their 

scoring criteria for student essay responses.  Faculty compared their scoring results and discussed 

discrepancies in scoring and agreed on a final score that was then applied to each dimension on the 

rubric.  

Identification of strengths and weaknesses   

 The faculty of all four Public Administration concentrations that participated in the self-study 

exercise was unanimous in reporting that the assessment process was effective in identifying program 

strengths and weaknesses.  The assessment of the Written Communication ILO was distinctive in that 

every UHWO concentration was permitted to write its own rubric.  This resulted in rubrics with different 

writing dimensions for each discipline.  This proved to be a weakness in the assessment process because 

the assessments completed were not based on a common writing quality standard.  To address this 

weakness, the Assessment Committee adopted a practice of developing rubrics with both common 

dimensions that were shared by all UHWO programs and discipline specific dimensions that different 
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programs could modify to address disciplinary interests.  This resulted in the remaining assessments 

conducted during the completed assessment cycle being evaluated on a common standard that 

provided more comparable data across disciplines (see Tables 23 and 24). 

Table 23.  Mean rubric ratings for the Written Communication assessments completed for different 
Public Administration concentrations. 
 

Public Administration 

Rubric Dimensions Purpose Content dev. Genre Sources 
Evidence 

Mechanics 

Mean Score (range 1-3):  1.75 1.75  1.5 1.25  1.25 

Justice Administration 

Rubric Dimensions Purpose Content dev. Genre Sources 
Evidence 

Mechanics 

Mean Score (range 1-3):  1.4  1.2  1.0  0.6 1.0 

Health Care Administration 

Rubric Dimensions Purpose Content dev. Genre Sources 
Evidence 

Mechanics 

Mean Score (range 1-3):  1.9 1.9  1.8 1.4  1.6 

DPEM 

Rubric Dimensions Purpose Content dev. Genre Sources 
Evidence 

Mechanics 

Mean Score (range 1-3):  1.8  1.7  1.7  1.8 1.6 

  

Written Communication.  Table 22 presents the results of the Written Communication assessment for 

the four Public Administration concentrations that participated in the self-study exercise.  All of the 

Public Administration concentrations found that their students wrote at the middle to the upper end 

their rubric scoring range.  Student writing skills also displayed variation across rubric dimensions within 

each Public Administration concentration.  In turn, faculty was provided diagnostic information about 

their student’s specific writing strengths and weaknesses.  For example, purpose and content 

development were clearly writing strengths for Public Administration students, while sources /evidence 

was a relative weakness.  It should also be noted that depending on the course selected for assessment, 

low scores were a result of selecting a course that was earlier in the program rather than using a 

capstone course.   

Table 24.  Mean rubric ratings on the Oral Communication, Global and Indigenous Perspectives and 

Critical Thinking assessments for different Public Administration concentrations. 

 

Oral Communication Assessment 
(Rubric range 1-3) 

Concentration Clarity Effectiveness Delivery Content Style 

Public Administration 3 3 3 3 3  

Justice Administration 2.7 2.7 2.7  2.7 2.7  

Health Care Administration 3 3 3 3 3 
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DPEM ---  ---  --- --- --- 

Global and Indigenous Perspectives Assessment 
(Rubric scoring range 1-4) 

Concentration Multi-
cross 
Cultural 
Emphasis 

Local-Global 
Relations 

Disciplinary 
Relevance 

--- --- 

Public Administration --- --- --- --- --- 

Justice Administration --- --- --- --- --- 

Health Care Administration 3 3.3 3.1 --- --- 

DPEM --- --- --- --- --- 

Critical Thinking Assessment 
(Rubric Scoring range 0-3) 

Rubric Dimensions Ethical 
Analysis 

Application of 
Technology 

Logical Analysis --- --- 

Public Administration 2.6 2.6 2.6 --- --- 

Justice Administration 2.8 2.3 2.6 --- --- 

Health Care Administration 1.5 2.8 2.0 --- --- 

DPEM 1 3 3 --- --- 

Note:  Scores were low for some rubric dimensions.  This was because some courses selected for 

assessment were introductory courses in the concentration rather selecting the capstone course.  

Therefore, if each concentration used the same capstone course for assessment, then assessment would 

indicate higher scores, confirming that students gained competencies as they approached the end of 

their program of studies.  

 Oral Communication.  The oral communication performance of students within the Public 

Administration was more uniform across concentrations than for any other outcome assessed (Table 24, 

Oral Communication Assessment).  The mean rubric scores for each dimension and for all four 

concentrations ranged between 2.7 and 3 on a 3-point scale.  These data suggest that the students of 

the UHWO Public Administration Division speak well.  Students in Public Administration concentration 

were particularly strong in articulating what they have learned at UHWO, and were also particularly 

clear in their speaking.  Weaknesses were found on clarity and content depending on the public 

administration concentration. 

 Global and Indigenous Perspectives.  The Global and Indigenous Perspectives assessment was 

assessed by the Public Administration Health Care Administration concentration during the required 

cycle of AY 2010- 11 using the PUBA 307 Community Health Analysis course.  The Public Administration 

learning outcome aligns with each concentration explaining the cross-cultural context of public and 

private institutions operating in a global environment (Table 24). 

 Critical Thinking.  The mean rubric scores for the Critical Thinking assessment ranged from a low 

of 1 to a high of 3 on a 3-point scale starting at 0, providing useful diagnostic information (Table 24, 

Critical Thinking Assessment).  Given that the maximum on the scale applied was 3, even the lowest 

mean score reported was in the acceptable range.  Public Administration and Justice Administration 

scored similarly high with all their mean ratings between 2.3 and 2.8.  Health Care Administration and 
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DPEM were lower and ranged between 1.0 and 2.8.  The reason for lower scores in the DPEM and 

Health Care Administration concentrations was based on selecting introductory courses for assessment 

rather than using advanced courses in these concentrations.  To present a more accurate picture of 

assessment for the learning outcomes of critical thinking, writing or oral communication, one 

recommendation would be to compare an introductory course with an advanced course in each 

concentration.  This would show the competencies gained by students for these learning outcomes.  

Furthermore, students and faculty should be given the rubric at the beginning of the semester rather 

than at the end; this would provide more ample time for assessment.  

Informing program changes 

 The four Public Administration concentrations that participated in the assessment self-study 

exercise all implemented program changes to address weaknesses identified through the assessment 

process.  The changes implemented by each concentration are reviewed for the Written 

Communication, Oral Communication, Global and Indigenous Perspectives and Critical Thinking 

assessments (Table 25). 

 Written Communication.  In response to the findings of the Written Communication assessment 

in which writing was found to be a Public Administration program strength, further reinforced student 

writing by assigning different types of writing in Public Administration courses.   

 The Public Administration faculty have worked with the campus No‘eau Center for Writing, 

Math, and Academic Success to develop writing tutoring tools for online students and resources that 

students can use to improve their written communication skills.  For example, the Public Administration 

faculty have distributed to have all full=time, part-time and lecturer faculty writing examples gathered 

from faculty and students.  

Table 25.  Summary of the Public Administration program changes informed by the completed 

assessment cycle. 

Written Communication Assessment 

Concentration Changes Informed by Assessment 

Public Administration - Provide General Public Administration students with more focused 
instruction and feedback on the mechanics of writing when assigning and 
grading their written works. 

Justice Administration - Increase writing instructions, writing exercises, and writing feedback for 
online course selections. Attach the writing rubric to each syllabus and 
provide instructions on the use of the rubric as they progress with writing 
assignments. Stress APA formatting and provide handouts or links to the 
No’eau Center. Supply links referencing grammar and punctuation 
websites. Quiz students on the SLO’s at the beginning of the semester 
and again at the end of the semester. 

Health Care Administration - Use the rubric as an instruction aid to help students become more 
aware of the dimensions of effective writing 

DPEM - Use the rubric as an instruction aid to help students become more 
aware of the dimensions of effective writing 

Oral Communication Assessment 

Concentration Changes Informed by Assessment 
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Public Administration -  Students should continue to be encouraged to develop their oral 
communication skills. This can be accomplished through General 
Education courses and Program curriculum. Specifically, a percentage of 
each course should be devoted to this oral communication learning 
outcome 

Justice Administration - The rubric that we used to assess oral communication can be improved 
upon by adding a section for “comments”. This would enable faculty to 
provide feedback to students and emphasize the techniques and 
strategies that they can utilize to improve their oral communication skills. 

Health Care Administration - The rubric can be incorporated as part of each course syllabus and/or 
should be made available in each course at the beginning of the 
semester, so that students can fully comprehend the methods by which 
they will be assessed, rather than later in the semester. 

DPEM - In the next academic year, we will continue to assess our students’ oral 
communication skills and make changes as needed.  

Global and Indigenous Perspectives Assessment 

Concentration Changes Informed by Assessment 

Public Administration - Provide students with the rubric before the start of the semester 

Justice Administration - Explain the importance of the rubric as an instructional tool and how it is 
used in the assessment process 

Health Care Administration - Application of applied Global and Indigenous information across all 
dimensions 

DPEM - Have students gain competencies pertaining to Global and Indigenous 
assessment  

Critical Thinking Assessment 

Concentration Changes Informed by Assessment 

Public Administration - PUBA faculty will be encouraged to expose the PUBA students to the 
current Critical Thinking rubric as an instructional tool.   

Justice Administration - Explain the importance of the rubric as an instructional tool and how it is 
used in the assessment process 

Health Care Administration - Student discussion postings and response papers that reflect good 
insight into Critical Thinking issues were perhaps not completely captured 
by the rubric.   

DPEM - This suggests that the narrow language of the current Critical Thinking 
ILO may need to be revised to be more encompassing before another 
cycle of assessment begins. 

  

The Public Administration Faculty discussed the generally writing performance demonstrated in 

the evaluated for the Written Communication assessment.  As a consequence of these faculty 

reflections, recommendations that the division increase writing intensive classes required in their course 

offerings. 

 Oral Communication.  In response to the oral performance documented through the Public 

Administration Oral Communication assessment, the program faculty, have increased their sensitivity to 

the oral instructional needs of students in the program.  The Public Administration faculty have also 

added more oral assignments to the core program courses.  The faculty deliver their program entirely 



Public Administration Internal Report              33 
 

online and regard blogging and other forms of electronic communication as oral expression.  In turn, the 

faculty have worked to formalize technological expressions of oral communication (i.e., email and 

student blogs) in the Public Administration concentration programs. 

 The Public Administration program is available online and the Oral Communication assessment 

posed a challenge for assessing oral communication in an online context.  Rather than interpret written 

electronic communication as oral communication, the program’s faculty assessed the Public 

Administration faculty assessed student presentations during in-person classes.  What initially appeared 

to be a program weakness in terms of student opportunities for oral expression, led to a solution that 

both permitted an assessment of student oral expression and formalized oral assignments within this 

program. 

 Global and Indigenous Perspectives.  Findings from the Global and Indigenous Perspectives (G&I) 

assessment, led the Public Administration faculty to increase their curricular emphasis on local-to-global 

relationships.  This curricular emphasis has been reinforced in both introductory and advanced 

concentration courses.  While knowledge of local-to-global relationships proved to be a strength the 

Public Administration faculty found weaknesses in indigenous and multi/cross cultural learning.  These 

weaknesses were addressed by increasing indigenous and multi-cultural content in introductory and 

advanced Public Administration courses.   

 Critical Thinking.  Results of the completed Critical Thinking assessment, motivated the Public 

Administration faculty to have their Senior Practicum students emphasize more disciplinary critical 

thinking in written course assignments. Mindful of this assessment process issue, the Public 

Administration faculty will work to select more representative courses the next time critical thinking is 

evaluated. In turn, the Public Administration faculty have resolved to revise their Critical Thinking 

outcome to be more inclusive of the broad range of courses delivered in the program.  The Public 

Administration faculty have an “E” focused course (PUBA 481 Ethics for Administration or PUBA 477 

Ethics in Health Care Administration) that stressed technology and the logic of research design; that is 

well suited to the Critical Thinking assessment. The Public Administration faculty will work to assess 

required program courses designed to address critical thinking dimensions in future assessments of this 

outcome. 

Improvements in student learning 

 On the question of whether the program changes informed by the completed Public 

Administration assessments have improved student performance in identified weak areas, no evidence 

is yet available.  The Public Administration faculty have not to date repeated an assessment of any of the 

outcomes already assessed during the cycle just completed.  In addition, we have been modifying our 

processes as we have worked through this first assessment cycle, so the next assessment of an outcome 

already assessed may not be comparable to the results of the first assessment of that outcome.  This 

lack of a timely process for reassessing courses is a clear weakness in our current protocols that will 

need to be remedied before we embark on another round of assessment.  During the writing 

assessment that was completed in AY 2013-14 a new writing assessment rubric was distributed to 

UHWO faculty and the new rubric was used by the Public Administration faculty in assessing writing in 

each of the concentrations.  As the new cycle of assessment is progressing the faculty will be reassessing 
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writing to see if changes suggested have improved writing in the four Public Administration 

concentrations. 

Divisional Grade Distributions 

 A review of grade distributions was conducted for the present review.  Inspection of the mean 

grade points (0=F, 4=A) assigned to students by the faculty of the Public Administration Division does 

not reveal any evidence of increasing grade inflation (Table 26 and 27).  The mean grade points assigned 

by the full-time faculty have been very stable at 3.5 every year between AY 2007-08 and AY 2013-14 (the 

last academic year for which complete grade records were available) and dipped slightly in AY 2012-13.  

Adjunct faculty hired by the division tend to grade about three-tenths of a grade point lower than the 

full-time faculty, and with the exception of AY 2012-13, this pattern has also been very stable over the 

review period. 

 The expansion of online instruction within the Division raises questions about the grading of in-

person verses online Public Administration course sections.  Here again there is no evidence of growing 

grade inflation, with the grade points assigned in either modality varying by only one-tenth of a grade 

point over the study period.  The in-person course sections were consistently graded one to two-tenths 

of a grade point higher than online sections.  It remains unclear why students in online sections receive 

slightly lower grades than their in-person counterparts.  The lack of social contact with peers and greater 

demands for online students to be self-organized may be responsible for the grading differences 

observed in the different instructional modalities. 

Table 26.  Divisional aggregated mean grade point values assigned by Public Administration full-time and 

adjunct faculty between AY2007-08 and 2013-14 (F=0, D=1.0, C=2.0, B=3.0, and A=4.0). 

Academic Year Full-time Faculty Adjunct Faculty 

AY 2007-08 3.43 3.13 

AY 2008-09 3.41 3.11 

AY 2009-10 3.35 3.18 

AY 2010-11 3.38 3.20 

AY 2011-12 3.40 3.18 

AY 2012-13 3.25 3.35 

AY 2013-14 3.34 3.18 

  

Table 27.  Divisional aggregated mean grade point values assigned by Public Administration faculty in 

distance education and in-person course sections between AY2007-08 and 2013-14 (F=0, D=1.0, C=2.0, 

B=3.0, and A=4.0). 

Academic Year Online In-person 

AY 2007-08 3.35 3.41 

AY 2008-09 3.23 3.44 

AY 2009-10 3.27 3.35 

AY 2010-11 3.22 3.47 
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AY 2011-12 3.26 3.38 

AY 2012-13 3.09 3.53 

AY 2013-14 3.23 3.30 

 

RECOMMENDATIONS 

The Division has undergone tremendous growth since the last internal program review and 

external review.  Many of the recommendations from the previous reviews have been addressed, 

particularly the recommendations related to curricular changes, such as reinforcing writing through 

additional WI courses and offering more hybrid and online courses.   However, as pointed out by the 

external review, there are major weaknesses that have not been addressed.  Most notably, the hiring of 

additional tenure track program faculty is imperative to the growth and success of the BAPA program. 

In addition, the following recommendations are offered: 

 

Adhere to the Academic Development Plan 

 The ADP for AY 2012 -16 sets an ambitious plan for the development of the Division in terms of 

additional faculty hires, but the Division is already behind the proposed schedule.  While the focus for 

new hires continues to be instructional faculty, the Division should also emphasize the need for a 

specialist faculty position and instructional support staff positions.  As noted in the ADP, a specialist for 

internship/practicum placement would be a vital need as the Division continues to grow in all 

concentrations. 

 While it is highly unlikely funding will be available for all the requested new hires in the near 

future, the Division recommends hiring new faculty according to the ADP.   Currently, more than 70% of 

all public administration courses are taught by lecturers.  In addition, each concentration only has a 

single full time tenured faculty member responsible for teaching and advising more than 100 students.  

Furthermore, the Public Administration faculty survey revealed that a lack of administrative support, 

information resources, financial and personnel resources has inhibited scholarly productivity.  In light of 

these concerns, prioritizing of additional Public Administration faculty should consider the intellectual 

isolation, enrollment growth, and service demands of the different concentrations within the Division. 

 

Monitor Current Assessment Plans 

 Assessment continues to be a concern for both WASC accreditation as well as UHWO’s need to 

improve teaching and academic rigor.  The Division continues to work closely with UHWO’s Assessment 

Committee and the Office of Institutional Research to monitor developments to assure compliance with 

WASC as well as maintain the highest academic rigor in the curriculum for each concentration. 

 

Program Curricula 

 The Division should review its curriculum to identify whether new courses should be added for 

each concentration and determine those that are no longer taught should be modified or deleted from 

the catalog.  For instance, the general catalog lists a variety of elective courses for each Public 

Administration concentration, and this does enhance program quality.  However, the promise of 

additional full-time tenure track faculty never materialized to support the expanded electives listed in 
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the catalog.  Furthermore, faculty indicated the need for “more faculty to teach a wider range of 

specialized courses”, and a need to include one additional course in “program planning critical to today’s 

Public Administration environment”.  Thus, these issues should be addressed when making 

modifications to the curriculum. In addition, the Division should expand its lower division curriculum as 

well as offer additional online courses to meet student demand.  Since 2001, public administration has 

been leading UHWO’s efforts in distance education delivered programs and continues to be a success.  

Data shows that more than 60% of our courses are delivered online and are considered an efficient 

method of teaching.  As a result, the Division recommends continuing to expand the number of course 

offerings delivered through distance education.   

 

Cooperate with the Career Services Office 

 The newly created Career Services Office will be a vital resource for PUBA students.  While at 

UHWO, students should be directed to utilize this office to plan their career development.  Post-

graduation advising is currently done by PUBA faculty members.  Each faculty member advises about 

100 students or more, depending on the concentration.  The current instructional, research, and service 

load of the PUBA faculty makes it difficult for proper career guidance by the faculty.  In addition to job 

placements, cooperation with the Career Services Office could provide essential services such as 

resume workshops, internship/practicum sites, and contacts with industry professionals. 

 

INTERNAL REPORT CONCLUSIONS 

 The findings of this internal report suggest several areas where the Public Administration 

Division could improve.  

 The Public Administration concentrations with basically one faculty for each concentration 

continue to experience the intellectual isolation for which we were criticized by WASC in 2003.  The non-

tenure line part-time faculty in the division has been continuously hired since 2007 and there is some 

justification to converting these positions to full-time lines instead of retaining part-time positions which 

the University has corrected in the Spring of 2014 by hiring one full-time instructor for General Public 

Administration and on full-time instructor for Healthcare Administration.  Overall enrollment in the 

Public Administration concentrations have been growing with more students seeking our programs in 

Health Care Administration and DPEM.  Immediate planning for new hires must carefully consider 

concentration enrollment growth, the service functions of our courses, and the intellectual isolation 

experienced by the respective programs in the division. 

 In spite of these challenges, faculty have been productive in research and generous in service.  

The administration, however, could do a better job of supporting the scholarly ambitions of the Public 

Administration faculty through funding travel, providing personnel support and funding library resources 

for research.  Last, the service demands imposed on the Public Administration faculty have been 

onerous and distracting.  Here again, the recent full-time instructor hires could reduce this burden by 

spreading the work across a larger pool of personnel.  

 The faculty of Public Administration appreciate their students, but some divisional faculty 

struggle with teaching individuals who they perceive as not college ready.  Remedial services available to 
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our students need to be expanded and professionalized.  Further, some in the division feel that we need 

to consider our mission in relation to the community college system and develop more rigorous criteria 

for admissions accordingly. 

 Academic programs offered by the Public Administration have slowly expanded over the past 

seven years and student enrollment has dramatically increased each year since the last program review, 

without the addition of new faculty. 

 The Public Administration faculty is highly regarded as effective instructors by the students 

enrolled in the division.  Our grading practices appear stable with no evidence that grade inflation is 

increasing within the Public Administration concentrations.  Further, the faculty of the Public 

Administration concentrations has worked hard to assess student learning and their pedagogy over the 

past five years.  While our assessment efforts have been fruitful, we need to better evaluate the 

effectiveness of the changes implemented as a result of assessment findings.  Effort will also need to be 

directed at reducing the workload associated with conducting our assessments of student learning. 
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(Public Administration Faculty Survey and Results) 
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Public Administration Faculty Survey Results Spring 2014 

Assessment and student learning 

1. Rate how satisfied you are with the Divisional Learning Outcomes.  

n: 4 

Mean: 4.8 

Rating f 
 

1 0 

2 0 

3 0 

4 1 

5 3 

 

2. What if anything would you change about the divisional outcomes? 

 #1: nothing 

 #2: nothing 

 #3: nothing 

 #4:  nothing 

 

3. Rate how satisfied you are with you concentration’s learning outcomes. 

n: 4 

Mean: 4.8 

Rating F 
 

1 0 

2 0 

3 0 

4 1 

5 3 

 

4. What if anything would you change about your concentration learning outcomes? 

 #1: nothing 

 #2: nothing 

 #3: nothing 

 #4:  nothing 

 

5. Rate how satisfied you are with the process of assessing student learning. 

n: 4 

Mean: 4.8 

Rating f 
 

1 1 

2 0 

3 0 

4 1 

5 2 
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6. What if anything would you change about the process of assessing student learning? 

 #1: nothing 

 #2: nothing 

 #3: nothing 

#4: Placing the assessment of student learning on the backs of the professors of the division is 

unfair from a workload standpoint and methodologically problematic.   Whenever possible, 

student learning should be assessed by the Assessment Office using nationally standardized 

“tests” in order to benchmark our program nationally.  This could happen for general learning 

outcomes such as critical thinking and writing.  One such instrument that would work well for 

general learning outcomes is Collegiate Learning Assessment (CLA).    Faculty would not have to 

score this and it’s done on a computer.    

  

7. Rate how satisfied you are with how the results of learning assessments inform your instructional  

    practice.   

n: 4 

Mean: 4.8 

Rating f 
 

1 0 

2 0 

3 0 

4 1 

5 3 

 

8. What if anything should be changed so that the results of learning assessments would better inform 

    your instructional practice? 

 #1: nothing 

 #2: nothing 

 #3: nothing 

 #4: nothing 

 

9. Rate how satisfied you are with the workload associated with conducting assessments of student  

    learning. 

n: 4 

Mean: 3.3 

Rating f 
 

1 1 

2 0 

3 1 

4 1 

5 1 

 

10. What if anything should be changed about the workload associated with conducting assessments of  
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      student learning? 

1. Nothing 

2. Assessment should be more centralized, such as having data collected and analyzed by an 

Office of Assessment university-wide 

3. Faculty should be given release time or else additional & equitable compensation. 

4. Once again, there should be an assessment office headed by a person with actual professional 

training and experience in assessment.  It should not be done by faculty, or a faculty member 

given teaching overloads.  The assessment office should have a faculty advisory committee with 

all the divisions represented. 

 

11. What are the most common methods you use to determine learning outcomes in your courses? 

1. Before course begins/ after course ends survey/ on stated course learning objectives and 

outcomes. Specific questions on final exam relative to the 10 most important outcomes 

(concepts, skills, understanding, techniques, etc.) that students have gained from this course. 

2. Using discussions, research paper, assignment and exams in courses 

3. They vary based on the course but include; exams, exercises, term papers, class presentations 

(individual & groups), and class participation 

4. Tests and Papers 

 

Public Administration Academic Programs 

12. Rate how satisfied you are with the concentration based academic structure of the Public 

Administration division. 

n: 4 

Mean: 4.5 

Rating f 
 

1 0 

2 0 

3 1 

4 0 

5 3 

 

13. What if anything would you change about the concentration based academic structure of the 

      division? 

 1. Nothing  

 2. Change each Concentration to its own major/BA degree program 

 3. Nothing 

 4. Nothing 

 

14. Rate how satisfied you are with the Public Administration core curriculum.  

      

n: 4 

Mean: 4.5 
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Rating f 
 

1 0 

2 0 

3 1 

4 0 

5 3 

 

15. Rate how you think that your specialization places enough emphasis on the development of skills 

that are foundations for the discipline? 

      

n: 4 

Mean: 5.0 

Rating f 
 

1 0 

2 0 

3 0 

4 0 

5 4 

 

16. Rate how satisfied you are with the senior capstone requirement. 

n: 4 

Mean: 5.0 

Rating f 
 

1 0 

2 0 

3 0 

4 0 

5 4 

 

 

17. Rate how you think that your specialization places enough emphasis on the acquisition of a working 

knowledge of the methodologies and subject matter of the discipline? 

      

n: 4 

Mean: 4.8 

Rating f 
 

1 0 

2 0 

3 0 

4 1 

5 3 

 

18. Rate how satisfied you are with the requirements of your concentration. 

n: 4 
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Mean: 4.8 

Rating f 
 

1 0 

2 0 

3 0 

4 1 

5 3 

 

19. Rate how satisfied you feel that your specialization aligns with the Mission of UH West Oahu 

      

n: 4 

Mean: 5.0 

Rating f 
 

1 0 

2 0 

3 0 

4 0 

5 4 

 

20. Rate how satisfied you are with the level of interdisciplinary emphasis in the Public Administration 

Division. 

 

n: 4 

Mean: 5.0 

Rating f 
 

1 0 

2 0 

3 0 

4 0 

5 4 

 

21. What if anything needs to be changed about the interdisciplinary emphasis of the Public 

Administration Division? 

 1. Nothing 

 2. Nothing 

3. There is interdisciplinary emphasis in the core throughout all the concentrations. We also 

have courses that are cross-listed with other fields such as business, sociology, psychology, and 

political science 

4. Nothing 

 

22. Rate how satisfied you are with how your concentration prepares students for professional success 

(work) after graduation.  
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n: 4 

Mean: 5.0 

Rating f 
 

1 0 

2 0 

3 0 

4 0 

5 4 

 

23. What if anything needs to change about your concentration’s curriculum to adequately prepare 

graduates for professional success after graduation? 

 1. Nothing except adding more practicums/internships.  

 2. Nothing 

 3. No Changes 

 4. Nothing 

 

24. Rate how satisfied you are with how your concentration prepares students for graduate school after 

graduation. 

 

n: 4 

Mean: 4.3 

Rating f 
 

1 0 

2 0 

3 1 

4 1 

5 2 

 

25. What if anything needs to change about your concentration’s curriculum to adequately prepare  

       graduates for graduate school? 

 1. Nothing  

 2. Nothing 

3. Maybe modify the core to add a course in program planning, implementation and evaluation 

– using examples of programs from all four concentrations. An understanding of program 

evaluation is critical today and very helpful for graduate programs in or fields/concentrations 

4. Nothing 

 

26. What would you identify as the three most important challenges that the Social Science Division will 

       need to address over the next 5 years? (please list in order of priority below, with 1 being the  

       highest priority) 

  

1. More tenure track positions. There are now only 4 tenure track positions with over 500 

students in our Concentrations (Majors) 
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 Hire more faculty for each concentration 

 By far more fulltime faculty, especially tenure track 

The full time faculty to student ratio in PUBA is higher than almost other divisions.  PUBA needs 

to be allowed to hire full time tenure track professors, and should do so in the order of need.  

For example, Health Care should receive professors before Justice and I’m a Justice professor.   

  

2. More staff support for Practicums/Senior Projects/ Internships/ Research projects/ Getting 

Data on graduates after they leave UHWO 

Need more faculty support/resources 

Ongoing technology training for faculty  

Move the process assessment to an assessment office.  

 

3.More Funding for Travel and Research 

Restructure to majors/degree programs for each concentration 

Increasing student interaction in on-line classes  

Managing the growth of the students in the university.   

   

27. What would you identify as the three most important challenges that your concentration will need    

       to  address over the next 5 years? (please list in order of priority below, with 1 being the highest  

       priority) 

 

1. More tenure track positions. There are now only 4 tenure track positions with over 500 

students in our Concentrations (Majors) 

 Hire more faculty for each concentration 

 Another full-time justice admin faculty member, possibly tenure track 

The full time faculty to student ratio in PUBA is higher than almost other divisions.  PUBA needs 

to be allowed to hire full time tenure track professors, and should do so in the order of need.  

For example, Health Care should receive professors before Justice and I’m a Justice professor.   

   

2. More staff support for Practicums/Senior Projects/ Internships/ Research projects/ Getting 

Data on graduates after they leave UHWO 

 Additional faculty funding for research and instruction 

 Keeping the curriculum current with regard to changes in the criminal justice field 

 Move the process assessment to an assessment office.  

   

3.  More Funding for Travel and Research 

Offer degree programs for each concentration  

Promoting a justice admin student club 

Managing the growth of the students in the university.   

 

Distributed learning 
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28. Rate how satisfied you are with the learning of your student’s when enrolled in in-person, hybrid, 

online and/or HITS course sections. 

 

n: 4 

Mean: 4.3 

Rating f 
 

1 0 

2 0 

3 1 

4 1 

5 2 

 

29. Rate how satisfied you are with the expansion of online course sections in your concentration. 

 

n: 4 

Mean: 4.3 

Rating f 
 

1 0 

2 0 

3 1 

4 1 

5 2 

 

30. Should the faculty in your concentration be limited in how many online course sections they deliver  

      and why? 

 1. No. Because of the lack of Full time faculty, there as many or more courses being offered by 

lectures. Also, our division is the fastest growing in student concentrations than in any other 

division, especially at the upper division where courses being taught by full faculty is essential. 

 2. No, definitely not 

3. Yes, every full-time faculty member should be required to teach at least one in person (onsite) 

section per year to remain in touch with the students and to hone their on-site teaching skills to 

ensure a presence on the campus (except for the division chair) 

4. No 

 

31. Rate how satisfied you are with the frequently of classes offered in your specialization. 

  

n: 4 

Mean: 4.0 

Rating f 
 

1 0 

2 1 

3 0 

4 1 
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5 2 

    

 

32. Do you believe we have enough cross-cultural emphasis in each of the specializations within Public 

Administration?  

 1. Yes  

2. Yes 

3. Yes 

4. Yes 

 

Instruction 

33. Briefly describe your teaching philosophy. 

1. Teaching is my life’s work, my passion, so my purpose is to have my students gain as much 

knowledge as possible in the specific course and field of study in their time with me in class, 

during office hours and other times if necessary in any given semester.  

2. I am a facilitator to aid students in the development of intellectual knowledge and acquisition 

of valuable skills to be successful in school and in your chosen careers and as life long learners 

3. Each and every student has the ability to learn the theories of the field and then apply them 

to real world situations. The effective educator needs to be willing to customize approaches to 

learning so that every student is enabled 

4. Have high standards for your students, regardless of background and help them meet them. 

They will rise to your standards. 

 

34. Briefly describe your teaching style. 

 1. Lecture , Projects, Cases, relevant feedback, through exams,  use of text  and questions, 

relevant to text, also, papers, research using internet,  interviews and survey of knowledgeable 

sources in the field of study and any other relevant  technique that will get and keep all students 

interested, get excited about the subject matter, and even excel. 

2. I impart knowledge to students in a mentoring atmosphere and use a variety of 

communication methods and tools to engage students’ participation and promote learning. I 

have compassion for students and address their individual needs and am committed to cultural 

and ethnic diversity 

3. very participative – using strategies to enable students to become actively involved 

4. Have high standards for your students, regardless of background and help them meet them. 

They will rise to your standards. 

 

35. Rate your satisfaction with the students enrolled in your concentration. 

 

n: 4 

Mean: 4.8 

Rating f 
 

1 0 
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2 0 

3 0 

4 1 

5 3 

 

36. Rate your innovated teaching methods either online or face-to-face. 

 

n: 4 

Mean: 5.0 

.Rating f 
 

1 0 

2 0 

3 0 

4 0 

5 4 

 

37. What are the most common methods you use to determine learning outcomes in you courses? 

(Exams, papers, project, etc.) 

1. Final Exams Projects: Written/ Papers/         

Before course begins/ after course ends survey/ on stated course learning objectives and 

outcomes. Specific questions on final exam relative to the 10 most important outcomes 

(concepts, skills, understanding, techniques, etc) that students have gained from this course. 

 2. Exams, research papers, applied research projects, discussions and assignments 

 3. Final exams, class participation, term projects, and presentations  

 

38. Rate your satisfaction with the college readiness of the transfer students you instruct. 

      

n: 3 

Mean: 4.0 

.Rating f 
 

1 0 

2 0 

3 1 

4 1 

5 1 

 

      

39. What if anything should be changed to improve the college readiness of the transfer students you  

       instruct? 

 1. Nothing 

2. More institutional resources (Noeau for more writing and math tutoring services), seminars, 

workshops to help prepare students, especially for writing intensive courses. 
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3. Getting students to use the research support of the library and writing assistance at the 

Noeau Center 

4. I have no control over how prepared transfer students are or are not. UHWO has no control 

over this. 

 

40. What is your greatest challenge to effective instruction in terms of technical and learning resources? 

 1. Keeping up with the new technology 

 2. Students are not adequately prepared for writing intensive courses. They need to develop 

more research and writing skills 

3. Students are not adequately prepared for writing intensive courses. They need to develop 

more research and writing skills 

 

41. Have you received any teaching awards? [Please identify what award(s) and the year(s) received] 

1. University of Hawaii Board of Regents Outstanding Teacher Award 1987 

2. Nominated for BOR Teaching Award: 2007 – 2013 

3. Teaching Excellent Award from BOR 1998-1999 

4. Recipient, 2004 Francis Davis  Teaching Award. Nominee, 2012 and 2011, University of Hawaii 

Board of Regents’ Medal for Excellence in Teaching Award. Honorable Mention/Runner Up, 

2014 Outstanding Teaching Laulima Innovation Award.   

 

42. Rate how satisfied you are with the administrative support you receive for instruction. 

 

n: 4 

Mean: 4.0 

Rating f 
 

1 0 

2 0 

3 1 

4 2 

5 1 

 

43. What if anything could be changed to improve the administrative support you receive for  

       instruction? 

 1. Nothing 

 2. More secretarial support 

 3. Nothing – but other division faculty need support they are NOT getting 

 

44. Rate how satisfied you are with the services your students receive from the Learning Center. 

n: 4 

Mean: 4.0 

Rating f 
 

1 0 
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2 0 

3 1 

4 2 

5 1 

 

45. What if anything would you change about the effectiveness of the Learning Center? 

 1. On line Tudors with knowledge in the course subject matter 

 2. Students need more writing and math assistance 

 3. Nothing 

4. They need to help students who seek writing tutoring by helping with grammar.  In the past 

when they found  a grammar error they asked, “does this sound right to you?”  They need 

instruction in this regard. 

 

46. Rate how satisfied you are with how the library provides services to support your instructional  

       activities. 

n: 4 

Mean: 4.5 

Rating f 
 

1 0 

2 0 

3 1 

4 0 

5 3 

 

47. What if anything would you change about how the library provides services to support your 

instructional activities? 

 1. Nothing 

2. Library should offer workshops and seminars to help students learn how to access library 

resources 

3. Have the librarians go to all classes and give a presentation on research resources 

 

Scholarship and service 

48. Rate how satisfied you are with the information resources available at the library. 

n: 4 

Mean: 4.5 

Rating F 
 

1 0 

2 0 

3 0 

4 2 

5 2 

 

49. What if anything should be changed to improve the information resources available at the library? 
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 1. Nothing 

 2. Students need to be made aware of library services 

 3. Nothing 

 4. More subscriptions to journals  

 

50. Rate how satisfied you are with the administrative support you receive for scholarship. 

 

n: 4 

Mean: 2.8 

Rating f 
 

1 0 

2 2 

3 1 

4 1 

5 0 

     

51. What if anything could the administration change to better support your scholarship? 

 1. More Funding for Travel  

 2. Need more funding to attend conferences, pay for professional membership fees, and other 

professional development opportunities for faculty 

 3. More money for travel, faster the creation of research teams and provide resources (including 

interdisciplinary teams) 

 4. Travel money should be made available to those who are tenured.  It is okay to give 

preference to untenured, but instructors not on tenure track [and thus with no publishing 

requirements] should be excluded from travel money if funds are limited. 

 

52. What are the three greatest challenges you face in conducting your scholarship?  (please identify 

       below in order of priority with 1 being the highest priority) 

 1. Funding for travel 

  Lack of research funding 

  Travel money 

  Time  

 2. Staff support 

  Lack of faculty for collegial research collaboration 

  Travel Money 

 3.  

 

53. Since the Fall of 2008, how many: 

 -books have you authored or co-authored: =1 

 -chapters or works in books written: = 9   

 -books, anthologies or journals edited: = 2   

 -works in refereed journals published: = 37    
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 -works in non-refereed journals published: =2  

 -other editorial tasks performed: = 6 

 -papers presented at conferences: = 20 

 -conferences/workshops attended: = 25 

 -grants and fellowships received: = 1 

 -readings/performances given: 0 

 -professional organizations joined: = 10 

 -reviews written: = 6 

 -electronic publications written: =1  

54. Since the Fall of 2008, how many :* 

 -students have you advised: = 2,750 

 -standing committees have you served on: = 28 

 -standing committees have you chaired: 4 

 -ad hoc committees have you served on: = 33 

 -ad hoc committees have you chaired: =6 

 -administrative committees have you served on: = 25 

 -administrative committees have you chaired: = 14 

 -system committees have you served on: = 8 

 -system committees have you chaired: =0 

 -institutional reports have you written: = 20 

 -presentations have you given to community groups: = 18 

 -interviews have you given to the media: = 2 

 -community organizations have you joined: = 14 

       *Note, for the same committee served on for multiple years, please count each year as a unit of  

         service ( i.e., serving on Curriculum for 5 years = 5 committees on which you served). 

 

55. Please describe any issue or concern that you may have about the Social Science Division or your  

       concentration that you feel important to express but which was not addressed above.  

 #3: I am concerned about the toxic atmosphere in the Social Sciences division.  Some members  

  of the division regularly denigrate or even occasionally harass other faculty and/or  

  programs in the division.  This is very stressful and demoralizing – not only to the  

  individual(s) being targeted, but to others in the division as well.  This situation is  

  especially unfortunate for our new and /or untenured faculty, who seem on edge and  

  mistrustful of some members of the division.  And, when news of this spreads to other  

  areas of our campus, and even to our administration, this hurts our division as a whole. 

 #8: No additional comments. 
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Appendix B 

(Course rotations for the divisional core, each concentration, and certificate programs) 

  



Public Administration Internal Report              54 
 

Table 1.  In-person (IP), online (OL), Hybrid (HY) course rotations for Public Administration Major core 

courses.  

Core 
Course 

F 
7 

S  
8 

SU
8 

F  8 S  9 SU
9 

F  9 S 
10 

SU-
10 

F-
10 

S-11 SU-
11 

F-
11 

S-
12 

SU-
12 

F-
12 

S-
13 

SU-
13 

F-13 S-14 

PUBA 
306 

IP  OL   - OL  IP  -  IP  OL  -  OL 
IP  

 OL 
IP 

-  2 IP  OL 
IP 

- IP 
OL  

2 
OL 
1 IP  

- 2 OL 
1  IP  

2 OL 

PUBA 
310 

IP  IP  -  OL  IP  -  IP  OL  -   IP OL 
IP  

IP  IP  OL 
IP 

OL OL 
IP 

OL OL OL 
IP 

OL 
IP  

PUBA 
313 

IP IP - IP OL - IP OL - IP OL OL IP OL 
IP 

- IP 2 
OL 

OL OL 
IP 

2 OL 

PUBA 
340 

H
Y 

IP - IP IP - OL IP - 2 
OL 

OL OL 2 
OL 

2 
OL 

OL 2 
OL 

OL 
IP 

OL 2 OL 
1 IP 

3 OL 

PUBA 
341 

IP IP - IP OL OL IP OL OL IP OL OL IP OL - OL 
IP 

OL 
IP 

- 2 OL 
1 IP 

2 OL 
1 IP 

PUBA 
351 

IP OL - IP OL OL IP OL 2 
OL 

IP OL 2 
OL 

IP 2 
OL 

OL OL 
IP 

2 
OL 

2 OL 2 OL 2 OL 

PUBA 
414 

IP IP - IP IP - OL IP OL OL IP OL 2 
OL 

IP OL 2 
OL 

OL 
IP 

OL 2 OL OL 
IP 

PUBA 
475 

IP IP - IP IP - OL IP IP IP OL 
IP 

IP IP IP IP 2 
OL 

OL 
IP 

- OL 
IP 

OL 
IP 

PUBA 
486 

IP IP - IP OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 IP 
1 

OL 

2 IP 
1 

OL 

- 2 IP 
1 OL 

2 IP 
1 OL 

PUBA 
490 

IP IP - IP OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 IP 
1 

OL 

2 IP 
1 

OL 

 2 IP 
1 OL 

2 IP 
1 OL 

 

 

 

Table 2.  In-person (IP), online (OL), and Hybrid (HY) course rotations for the General Public 

Administration concentration.  

Course F 7 S  8 SU
8 

F 
8 

S  9 SU
9 

F  9 S 
10 

SU 
10 

F 
10 

S 
11 

SU 
11 

F  
11 

S  
12 

SU 
12 

F 
12 

S 
13 

SU 
13 

F  
13 

S 
14 

PUBA 
100 

IP  -   - -   - -  -  -  -  -  -  -  -  - - IP IP - IP IP  

PUBA 
312 

-  -   - -  -  -  -   -  -  - -  -  -  - - - - - - -  

PUBA 
315 

- - - - - - - - - - - - - - - - - - - - 

PUBA 
330 

- OL - - - - - - - IP - - - - - - - - - - 

PUBA 
335 

- - - - - - - - - - - - - - - - - - - IP 



Public Administration Internal Report              55 
 

PUBA 
352 

- - OL - - - - - - - - - - - - - - - - - 

PUBA 
355 

- - OL - 2 
OL 

2 
OL 

- - 2 
OL 

- - 2 
OL 

- - 2 OL - 2 
OL 

- - - 

PUBA 
367 

OL - - - - - - - - - - - - - - - - - - - 

PUBA 
460 

- OL - - OL IP OL - IP OL IP - OL IP OL - OL OL IP 2 
OL 

PUBA 
470 

- - IP - - - - - - - - - - - - - - - - - 

PUBA 
481 

ITV - - IT
V 

- - - IP - IP - - - OL IP - OL - OL OL 
IP 

PUBA 
486 

IP IP - IP OL 
IP 

- OL 
IP 

O
L 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

PUBA 
490 

IP IP - IP OL 
IP 

- OL 
IP 

O
L 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

 

Table 3.  In-person (IP), online (OL), and Hybrid (HY) course rotations delivered for the Justice 

Administration concentration. 

Core 
Course 

F-
7 

S-8 SU 
8 

F-
8 

S-9 SU
9 

F  9 S 
10 

SU 
10 

F-
10 

S-
11 

SU 
11 

F-
11 

S-12 SU 
12 

F-
12 

S-13 SU 
13 

F-
13 

S-
14 

PUBA 
409 

OL  OL   - O
L 

OL  -  OL  OL  -  OL  OL   - OL  OL - OL OL - OL OL  

PUBA 
103 

-  -  -  -  -  -  -  -  -   -  -  - -  - - - - - - -  

PUBA 
305 

- - - - IP - - - IP - - - - - - - - - - - 

PUBA 
309 

- IP - - IP - OL - - OL - - OL IP - - IP - OL OL 

PUBA 
315 

- - - - - - - - - - - - - - - - - - - - 

PUBA 
316 

OL - - - - - OL - - - - - OL - - - - - OL - 

PUBA 
320 

- OL - - OL - - - - - - - OL - - OL - - OL - 

PUBA 
321 

OL - - O
L 

- - OL - - 2 
OL 

- - - - - - OL - - OL 

PUBA 
322 

- - - - - - - - - - - - - - - - - - - - 

PUBA 
323 

- - - - - - - - - - - - - - - - - - - - 
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PUBA 
324 

- IP - - - - IP - - - - - - - IP - - IP - - 

PUBA 
326 

IP - - - - - - IP - - - IP - - OL - - OL - - 

PUBA 
355 

- - OL - 2 
OL 

2 
OL 

- - 2 OL - - 2 OL - - 2 OL - 2 OL - - - 

PUBA 
406 

- - - - - - - - - - - - - - - - - - - - 

PUBA 
410 

IP - - IP - - OL - - - IP - - IP - - - - IP OL 

PUBA 
411 

IP OL - IP OL - OL IP - OL OL - IP OL - IP 2 OL - OL 
IP 

OL 

PUBA 
431 

- - - - - - IP - - - - - IP - - IP - - - - 

PUBA 
432 

- - - - - OL OL - 2 OL - - OL - - OL - - OL OL OL 

PUBA 
434 

- IP - - IP - - IP IP - - - - OL IP - - OL - - 

PUBA 
435 

- - - - - - - - - - - - - - - - - - - - 

PUBA 
436 

- - - - - - IP - - - - - - - - - - - - - 

PUBA 
461 

OL - - O
L 

IP - OL - IP OL - IP OL IP - IP OL OL OL OL 
IP 

PUBA 
486 

IP IP - IP OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 
IP 
1 

OL 

2 IP 
1 OL 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

PUBA 
490 

IP IP - IP OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 
IP 
1 

OL 

2 IP 
1 OL 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

 

 

Table 4.  In-person (IP), online (OL), and Hybrid (HY) course rotations delivered for the Health Care 

Administration concentration. 

Core 
Course 

F-
07 

S-
08 

SU 
08 

F-
08 

S-
09 

SU 
09 

F-09 S-
10 

SU 
10 

F-
10 

S-11 SU 
11 

F-11 S-
12 

SU 
12 

F-
12 

S-
13 

SU 
13 

F-
13 

S-14 

PUBA 
101 

- - - - OL - OL - - - - - - - - - IP - IP - 

PUBA 
301 

-  OL  OL  OL   OL OL  -  OL  OL  IP  2 OL  OL   - OL OL 2 
OL 

IP - 2 
OL 

2 OL  

PUBA 
302 

 -  -  OL  OL  -  -  OL  IP  -   2 
OL 

IP  OL  OL 
IP 

- - IP 2 
OL 

OL IP IP 
OL  
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PUBA 
303 

- OL - OL HY - OL HY - OL IP - OL HY - 2 
OL 

HY - OL HY 
OL 

PUBA 
307 

OL - - OL - - OL - - OL - - OL - - OL OL - IP IP 

PUBA 
318 

 - - - - OL - - OL - - OL - - OL - - - - - - 

PUBA 
319 

- - - - - OL - - OL - - OL - - OL - - 2 
OL 

- - 

PUBA 
446 

- OL - - - - - - OL - - IP - IP OL IP OL OL HY OL 

PUBA 
477 

- - - - - OL - - - - - - - - - - OL - OL - 

PUBA 
480 

 OL OL IP - OL OL IP OL 
IP 

OL IP 2  IP OL - IP OL IP - OL - - 

PUBA 
411 

IP OL - IP OL - OL IP - OL OL - IP OL - IP 2 
OL 

- OL 
IP 

OL 

PUBA 
470 

- - IP - - - - - - - - - - - - - - - - - 

PUBA 
473 

- - - - - - - - - OL - OL OL - OL OL - OL OL - 

PUBA 
474 

- - - - - - - - OL - OL OL - 2 
OL 

OL - 2 
OL 

- - 2 OL 

PUBA 
476 

 - - - - - - - - - - - OL - - OL - - OL - - 

PUBA 
486 

IP IP - IP OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

- 2 
IP 
1 

OL 

2 IP 
1 OL 

PUBA 
490 

IP IP - IP OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- OL 
IP 

OL 
IP 

- 2 
IP 
1 

OL 

2 
IP 
1 

OL 

- 2 
IP 
1 

OL 

2 IP 
1 OL 

 

Table 5.  In-person (IP), online (OL), and Hybrid (HY) course rotations delivered for the Disaster 

Preparedness and Emergency Management concentration. 

Core 
Course 

F  7 S  8 SU 
8 

F  8 S  9 SU 
9 

F  9 S 
10 

SU 
10 

F 
10 

S 
11 

SU 
11 

F 
11 

S 
12 

SU 
12 

F 
12 

S 
13 

SU 
13 

F 
13 

S-14 

PUBA 
102 

 - -  OL  -  -  -  -  -  -  -   - -  -  - - - IP - OL OL  

PUBA 
411 

IP OL - IP OL - OL IP - OL OL - IP OL - IP 2 
OL 

- OL 
IP 

OL 

PUBA 
460 

- OL - - OL IP OL - IP OL IP - OL IP OL - OL OL IP 2 OL 

PUBA 
461 

OL - - OL IP - OL - IP OL - IP OL IP - IP OL OL OL OL 
IP 
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PUBA 
462 

- OL - IP OL OL - - - IP 2 
OL 

IP OL OL 
IP 

OL OL OL - OL OL 

PUBA 
463 

IP OL - IP OL - - OL - OL OL - 2 
OL 

OL - OL OL - OL OL 

PUBA 
464 

 OL - IP - - OL OL IP OL OL IP OL OL IP OL IP IP OL OL OL 

PUBA 
446 

- OL - - - - - - OL - - IP - IP OL IP OL OL HY OL 

PUBA 
470 

- - IP - - - - - - - - - - - - - - - - - 

PUBA 
481 

ITV - - ITV - - - IP - IP - - - OL IP - OL - OL OL 
IP 

  

Table 6. In-person (IP), online (OL), and Hybrid (HY) Course rotations for the Certificate in Health Care 

Administration. 

Core 
Course 

F 7 S 8 SU 
8 

F 
8 

S 9 SU 
9 

F 9 S 
10 

SU 
10 

F 
10 

S 
11 

SU 
11 

F 
11 

S 
12 

SU 
12 

F 
12 

S 
13 

SU
13 

F 
13 

S 
14 

PUBA 
301 

-  OL  OL  O
L  

 OL OL  -  OL  OL  IP  2 
OL  

OL   - OL OL 2 
OL 

IP - 2 
OL 

2 
OL  

PUBA 
302 

-  -  OL  O
L  

-  -  OL  IP  -   2 
OL 

IP  OL  OL 
IP 

- - IP 2 
OL 

OL IP IP 
OL  

PUBA 
303 

- OL - O
L 

HY - OL HY - OL IP - OL HY - 2 
OL 

HY - OL HY 
OL 

PUBA 
307 

OL - - O
L 

- - OL - - OL - - OL - - OL OL - IP IP 

PUBA 
318 

- - - - OL - - OL - - OL - - OL - - - - - - 

PUBA 
319 

- - - - - OL - - OL - - OL - - OL - - 2 
OL 

- - 

PUBA 
411 

IP OL - IP OL - OL IP - OL OL - IP OL - IP 2 
OL 

- OL 
IP 

OL 

PUBA 
446 

- OL - - - - - - OL - - IP - IP OL IP OL OL HY OL 

PUBA 
476 

- - - - - - - - - - - OL - - OL - - OL - - 

PUBA 
477 

- - - - - OL - - - - - - - - - - OL - OL - 

PUBA 
480 

OL OL IP - OL OL IP OL 
IP 

OL IP 2  
IP 

OL - IP OL IP - OL - - 

 

 

Table 7. In-person (IP), online (OL), and Hybrid (HY) Course rotations for the Certificate in Disaster 

Preparedness and Emergency Management. 
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Core 
Course 

F 7 S 8 SU 
8 

F 8 S 9 SU 9 F 9 S 
10 

SU 
10 

F 
10 

S 
11 

SU 
11 

F 
11 

S 
12 

SU 
12 

F 
12 

S 
13 

SU 
13 

F 
13 

S 
14 

PUBA 
411 

IP OL - IP OL - OL IP - OL OL - IP OL - IP 2 
OL 

- OL 
IP 

OL 

PUBA 
460 

- OL - - OL IP OL - IP OL IP - OL IP OL - OL OL IP 2 
OL 

PUBA 
461 

OL - - OL IP - OL - IP OL - IP OL IP - IP OL OL OL OL 
IP 

PUBA 
462 

- OL - IP OL OL - - - IP 2 
OL 

IP OL OL 
IP 

OL OL OL - OL OL 

PUBA 
463 

IP OL - IP OL - - OL - OL OL - 2 
OL 

OL - OL OL - OL OL 

PUBA 
464 

OL - IP - - OL OL IP OL OL IP OL OL IP OL IP IP OL OL OL 
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