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The Early Childhood Education Assessment Plan scheduled CLO-1 (Dialogue and debate early 

childhood issues, research, and curriculum and identify the theories and program models that 

inform curricular choices) for review during AY 2013-14.  All full-time ECE faculty members delivering 

courses with Student Learning Outcomes (SLOs) aligned with CLO-1 in the Early Childhood Education 

program were instructed to carry out assessments of student learning.  

 

The two full-time ECE faculty members participated in the assessment efforts during Fall 2013. One 

participating faculty member held the rank of professor while the other faculty member held the rank 

associate professor. Two courses were assessed in total and both were assessed by the two participating 

faculty. The courses assessed were upper division as only upper division courses are offered in the Early 

Childhood Education program at UHWO (lower division courses are offered at the community college 

level as this program is articulated with the system community colleges). Both courses are only offered 

online. 

 

Summary of Early Childhood Education program’s  assessment efforts during AY 2013-14.   

Assessing 
Faculty 

Faculty 
Rank 

Course 
Alpha 

Sections 
Assessed 

Course 
Level 

Course 
Modality 

Susan 
Matoba 
Adler & 
Jeanne Marie 
Iorio 

Professor 
& 
Associate 
Professor 

ECED 
440 

1 Upper Online 

Susan 
Matoba 
Adler & 
Jeanne Marie 
Iorio 

Professor 
& 
Associate 
Professor 

SSCI 
490 

2 Upper Online 

 

 

 

Procedures 

All students enrolled in each course section were assessed. In total, the work of 10 students was 

evaluated in this assessment exercise.  All participating faculty applied rubric developed by the Early 

Childhood Education faculty (Appendix A). Data was reviewed together by the ECE faculty offering 

perspective on strengths, weaknesses, and recommendations regarding teaching practices. The ECE 

faculty members are both qualitative researchers and focus on the qualitative findings to discuss 

strengths, weaknesses, recommendations. Further, the faculty view the actual work in the course as 

what should be reviewed – this is reflective of the deep trust they have for each student and note how 



the actual work the students produce within the course is important and the only form of 

documentation needed to assess a learning outcome. 

Findings 

For Fall 2013, CLO 1 for the early childhood education program was assessed. The two courses reviewed 

were ECED 440 (WI) and SSCI 490 (WI). Work across each course was considered including blog entries 

and papers. 

ECED 440  

Work reviewed: blog postings, documentation project 

Student Blog 
postings 
(Iorio) 

Documentation 
project 
(Iorio) 

Blog 
postings 
(Adler) 

Documentation 
project 
(Adler) 

Notes (compiled by both 
faculty members in 
collaborative discussion) 

1 3 3 3 3 Learner did not complete any 
work in course due to family 
emergency 

2 2 2 2 2 Learner shows a strong basic 
understanding of work, is not 
quick to challenge issues or 
practice; struggled a bit in 
defining her work beyond 
traditional practices and 
considering how issues impact 
this work 

3 1 1 1 2 Learner is really challenging own 
practice and easily shares 
discomfort as well as how it is 
impacting her own change; 
learner is specific on the 
struggles she is experiencing in 
both blog and documentation 
project 

4 2 2 2 2 Learner completes all work at a 
basic level, deep thinking is 
beginning but limited, for 
example, it is evident the learner 
reads but is still struggling to 
question issues outside of the 
traditional paradigm 

5 1 1 1 1 Learner is very willing to take 
risks, evident in the questions 
learner asks 

MEANS 1.8 1.8 1.8 2  

 

 

 



SSCI 490 

Work reviewed: blog postings, action research project 

Learner Blog 
postings 
(Iorio) 

Action Research 
Project 
(Iorio) 

Blog 
postings 
(Adler) 

Action Research 
Project 
 (Adler) 

Notes (compiled by both 
faculty members) 

1 2 1 1 1 Learner easily expresses 
discomfort with challenging 
traditional perspectives on early 
childhood, action research 
project interrogates issues and 
role of teacher as well view of 
child 

2 1 1 1 1 Learner understands global 
perspectives on local issues in 
early childhood, action research 
project challenged learner to 
rethink education, view of 
teacher, view of child, and 
traditional issues with labeling of 
children 

3 1 1 2 1 Blog is a little limited in 
perspective yet action research 
project understands the view of 
the child as competent and 
challenges practice with learner 
and co-teacher in classroom 

4 1 1 1 1 Action research project and blog 
are focused on changing practice 
in a specific site, leaner 
illustrates understanding of the 
impact of the view of the child 
on practice and limitations of 
prescribed practice and 
assessment, deep analysis of the 
issues in regard to practice, work 
is being used at state level for 
the statewide program 

5 1 1 1 1 Action research project and blog 
are focused on sustainability, 
learner able to articulate and 
analysis issue in terms of early 
childhood practice and research 

MEANS 1.2 1 1.2 1  

 

In both courses, students demonstrate strong understanding of CLO-1. Scores are lower in ECED 

440 than SSCI 490 that is reflective of the order of the courses; most students take ECED 440 

before SSCI 490 as this course is the capstone course for the Early Childhood program.  



Conclusions 

CLO-1 Dialogue and debate early childhood issues, research, and curriculum and identify the 

theories and program models that inform curricular choices was reviewed in the Fall 2013 

semester through ECED 440 and SSCI 490. Using actual work from within the courses, how 

students understood CLO-1 was documented. The work within both courses indicated at least a 

basic comprehension and in most cases, a strong comprehension of early childhood issues, 

research, and curriculum as well as related theories and program models. For example, one 

student developed a detailed and well-developed action research project focused on 

sustainability and early childhood practices. This student’s work debated the limitations of 

traditional early childhood practices and how inclusion of sustainability on the student’s own 

teaching practices further helped further understanding of the community and students the 

student serves as a teacher. All of this was evident in a clearly developed action research 

project including a selected literature review and an implemented change within the student’s 

own teaching practices.  

In review of the students’ work in both courses, weaknesses were evident in the students’ fear 

to challenge traditional conceptions of early childhood and/or engage in debate and dialogue 

surround early childhood issues, research, curriculum, program models, and theories. This was 

notable in the blogs that would not question accepted practices and lacked debate and 

dialogue encouraging new lens on early childhood teaching practices. 

Recommendations: 

1. Both early childhood professors agreed the best way to address students’ fear to debate 

and dialogue could relate to a possible lack of concrete examples of teaching beyond 

expected practice. By including more actual examples of teaching, students may have 

the necessary information to debate and dialogue further.  

2. Another way to address this weakness is to allow for more opportunities of debate and 

dialogue within the course assignments. Both faculty agreed to add activities at the 

beginning of courses that would give students a safe place for dialogue and debate. 

 

 

 

 

 

 


