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MEMO TO: CEOs, ALOs, CIOs, CSSOs and Academic Senate Presidents
FROM: Barbara A. Beno, President &M,@_ ,5..”-«
SUBJECT: 1. Clarification of the ACCJC Rubric, Part IIT Student

Learning Outcomes (SLOs);
2. Revised ACCJC Substantive Change Manual

1. Revised ACCJC Rubric for Evaluating Institutional Effectiveness, Part III
Student Learning Outcomes: With input from the field via an SLO/Assessment

Task Force, the Commission has clarified and revised language in Part I11
Student Leamning Outcomes (attached). This revised rubric describes
institutional good practices with respect to learning outcomes and assessment.

As previously stated in a letter to the field introducing the rubric in 2009, the
purpose of the rubric is to provide common language that can be used to
describe a college’s status vis-d-vis full adherence to the Accreditation
Standards, as well as to provide a developmental framework for understanding
each institution’s actions toward achieving full compliance with Standards.

The Commission hopes the revised rubric will be a useful tool for colleges and
evaluators as the 2012 SLO/Assessment ten-year anniversary date approaches,
along with the Commission’s expectation that ACCJC colleges will then be
operating at the Proficiency level.

2. Revised ACCJC Substantive Change Manual: The Commission has updated
the Substantive Change Manual to include the U.S. Department of Education’s

new regulations for substantive changes, as well as clarifving the required
elements of a Substantive Change Proposal. The Manual will be effective for
substantive change reviews beginning fall 2011. It is available on the ACCIC
web site at www.accje.org.
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Accrediting Commission for Community and Junior Colleges
Western Association of Schools and Colleges

Rubric for Evaluating Institutional Effectiveness — Part I: Program Review

(See cover letter for how to use this rubric.)

Levels of
Implementation

Characteristics of Institutional Effectiveness in Program Review
(Sample institutional behaviors)

Awareness

* There is preliminary investigative dialogue at the institution or within some departments
about what data or process should be used for program review.

* There is recognition of existing practices and models in program review that make use of
institutional research.

* There is exploration of program review models by various departments or individuals.

* The college is implementing pilot program review models in a few programs/operational
units.

Development

» Program review is embedded in practice across the institution using qualitative and
guantitative data to improve program effectiveness.

* Dialogue about the results of program review is evident within the program as part of
discussion of program effectiveness.

* Leadership groups throughout the institution accept responsibility for program review
framework development (Senate, Admin. Etc.)

 Appropriate resources are allocated to conducting program review of meaningful quality.

 Development of a framework for linking results of program review to planning for
improvement.

» Development of a framework to align results of program review to resource allocation.

» Program review processes are in place and implemented regularly.

* Results of all program reviews are integrated into institution-wide planning for
improvement and informed decision-making.

» The program review framework is established and implemented.

« Dialogue about the results of all program reviews is evident throughout the institution as

Proficiency part of discussion of institutional effectiveness.

* Results of program review are clearly and consistently linked to institutional planning
processes and resource allocation processes; college can demonstrate or provide specific
examples.

» The institution evaluates the effectiveness of its program review processes in supporting
and improving student achievement and student learning outcomes.

. » Program review processes are ongoing, systematic and used to assess and improve
Sustainable student learning and achievement.
Continuous * The institution reviews and refines its program review processes to improve institutional
; effectiveness.
Quiality h , . . : :
* The results of program review are used to continually refine and improve program practices
Improvement | resulting in appropriate improvements in student achievement and learning.




Accrediting Commission for Community and Junior Colleges
Western Association of Schools and Colleges

Rubric for Evaluating Institutional Effectiveness — Part I1: Planning
(See cover letter for how to use this rubric.)

Levels of

Implementation Characteristics of Institutional Effectiveness in Planning

(Sample institutional behaviors)

* The college has preliminary investigative dialogue about planning processes.

* There is recognition of case need for quantitative and qualitative data and analysis in
planning.

* The college has initiated pilot projects and efforts in developing systematic cycle of
evaluation, integrated planning and implementation (e.g. in human or physical resources).

AWwWareness | . planning found in only some areas of college operations.

* There is exploration of models and definitions and issues related to planning.

« There is minimal linkage between plans and a resource allocation process, perhaps
planning for use of "new money"

* The college may have a consultant-supported plan for facilities, or a strategic plan.

* The Institution has defined a planning process and assigned responsibility for
implementing it.

* The Institution has identified quantitative and qualitative data and is using it.

* Planning efforts are specifically linked to institutional mission and goals.

Development * The Institution uses applicable quantitative data to improve institutional effectiveness in
some areas of operation.

» Governance and decision-making processes incorporate review of institutional
effectiveness in mission and plans for improvement.

« Planning processes reflect the participation of a broad constituent base.

* The college has a well documented, ongoing process for evaluating itself in all areas of
operation, analyzing and publishing the results and planning and implementing
improvements.

« The institution's component plans are integrated into a comprehensive plan to achieve
broad educational purposes and improve institutional effectiveness.

* The institution effectively uses its human, physical, technology, and financial resources to
achieve its broad educational purposes, including stated student learning outcomes.

* The college has documented assessment results and communicated matters
of quality assurance to appropriate constituencies (documents data and analysis of
achievement of its educational mission).

» The institution assesses progress toward achieving its education goals over time
(uses longitudinal data and analyses).

* The institution plans and effectively incorporates results of program review in all areas of
educational services: instruction, support services, library and learning resources.

Proficiency

* The institution uses ongoing and systematic evaluation and planning to refine its key
: processes and improve student learning.
SUStajmable « There is dialogue about institutional effectiveness that is ongoing, robust and pervasive;
Continuous data and analyses are widely distributed and used throughout the institution.

Quality » There is ongoing review and adaptation of evaluation and planning processes.

* There is consistent and continuous commitment to improving student learning;

Improvement and educational effectiveness is a demonstrable priority in all planning structures and
processes.




Accrediting Commission for Community and Junior Colleges
Western Association of Schools and Colleges

Rubric for Evaluating Institutional Effectiveness — Part I11: Student Learning Outcomes
(See cover letter for how to use this rubric.)

Levels of Characteristics of Institutional Effectiveness in
Implementation Student Learning Outcomes Updated May 2011

(Sample institutional behaviors)

* There is preliminary, investigative dialogue about student learning outcomes.

* There is recognition of existing practices such as course objectives and how they relate to
student learning outcomes.

* There is exploration of models, definitions, and issues taking place by a few people.

Awareness | . pilot projects and efforts may be in progress.

* The college has discussed whether to define student learning outcomes at the level of
some courses or programs or degrees; where to begin.

« College has established an institutional framework for definition of student learning
outcomes (where to start), how to extend, and timeline.

* College has established authentic assessment strategies for assessing student learning
outcomes as appropriate to intended course, program, and degree learning outcomes.

» Existing organizational structures (e.g. Senate, Curriculum Committee) are supporting

Development strategies for student learning outcomes definition and assessment.

* Leadership groups (e.g. Academic Senate and administration), have accepted responsibility
for student learning outcomes implementation.

* Appropriate resources are being allocated to support student learning outcomes and
assessment.

* Faculty and staff are fully engaged in student learning outcomes development.

« Student learning outcomes and authentic assessment are in place for courses, programs
and degrees.
* There is widespread institutional dialogue about the results of assessment and identification

of gaps.
» Decision-making includes dialogue on the results of assessment and is purposefully
Proficiency directed toward aligning institution-wide practices to support and improve student learning.

 Appropriate resources continue to be allocated and fine-tuned.
» Comprehensive assessment reports exist and are completed and updated on a regular

basis.
 Course student learning outcomes are aligned with degree student learning outcomes.
« Students demonstrate awareness of goals and purposes of courses and programs in
which they are enrolled.

« Student learning outcomes and assessment are ongoing, systematic and used for

. continuous quality improvement.
SUStajmable * Dialogue about student learning is ongoing, pervasive and robust.
Continuous | . Evaluation of student learning outcomes processes.
Qua"ty » Evaluation and fine-tuning of organizational structures to support student learning is
ongoing.
Improvement « Student learning improvement is a visible priority in all practices and structures across the
college.

* Learning outcomes are specifically linked to program reviews.
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